PROFESSIONAL DEVELOPMENT

AP° Japanese Language
and Culture

Instructional Strategies
to Incorporate Culture

Curriculum Module




The College Board

The College Board is a not-for-profit membership association whose mission is to
connect students to college success and opportunity. Founded in 1900, the College Board
is composed of more than 5,700 schools, colleges, universities and other educational
organizations. Each year, the College Board serves seven million students and their
parents, 23,000 high schools, and 3,800 colleges through major programs and services in
college readiness, college admission, guidance, assessment, financial aid and enrollment.
Among its widely recognized programs are the SAT®, the PSAT/NMSQT®, the Advanced
Placement Program® (AP®), SpringBoard® and ACCUPLACER”’. The College Board is
committed to the principles of excellence and equity, and that commitment is embodied
in all of its programs, services, activities and concerns.

The College Board acknowledges all the third party content that has been included
in these materials and respects the Intellectual Property rights of others. If we have
incorrectly attributed a source or overlooked a publisher, please contact us.

© 2010 The College Board. College Board, ACCUPLACER, Advanced Placement, Advanced Placement Program, AP, AP
Central, SAT, SpringBoard and the acorn logo are registered trademarks of the College Board. inspiring minds and SAT
Subiject Tests are trademarks owned by the College Board. PSAT/NMSQT is a registered trademark of the College Board and
National Merit Scholarship Corporation. All other products and services may be trademarks of their respective owners.



Contents

Introduction
YOshiko SaitO- A DOt . ... 1

Strategies to Integrate Culture
EiKO UShida ... 3

Unit Plans

Obon Festival (}:342)
MIEKO AV IO .. e e 19

Energy Conservation (4 — 1)
KYOKO SNOJi ..o 57

1

Travel and Transportation (if{T & 22 1@F% )
Naomi ORada. ... 77

About the ContribUtors ... ... 117






Introduction

Yoshiko Saito-Abbott
California State University, Monterey Bay
Seaside, California

Teaching culture is an essential element of Standards-based instruction. What are the
successful instructional strategies to incorporate culture into an AP® Japanese course?

In this curriculum module, the first article, “Strategies to Integrate Culture into AP
Japanese Language and Culture,” written by Eiko Ushida, briefly summarizes how
cultural knowledge is examined in the AP Japanese Exam; she then discusses some
useful strategies to teach culture in the classroom and follows with an introduction of
content-based instruction (CBI) as one approach to incorporate culture in the target
language. She thereby shows how to create a theme-based unit with instructional
strategies and sample activities.

Three unit plans introduced in this curriculum module, written by Mieko Avello, Kyoko
Shoji and Naomi Okada, respectively, were taught in their AP class and modified based on
students’ performance. The first unit, “Obon Festival,” written by Mieko Avello, illustrates
with step-by-step instruction how the author taught a Japanese cultural event, the Obon
festival, one of three major holidays in Japan. Avello helps students to understand and

be able to talk about the cultural practice and perspectives of Obon and related summer
festivals, using authentic materials.

The second unit, written by Kyoko Shoji, focuses on environmental issues, including
global warming and recycling. She incorporates multiple technologies in her teaching.
The Internet-based authentic materials help students to develop three modes of
communication skills and cultural knowledge. Assessments include various types of tasks
in formats similar to AP Exam questions.

The last unit, written by Naomi Okada, teaches students how to travel around Japan and
instructs students on how to check for lodging, create a realistic travel itinerary, and use
public transportation to navigate around the city. Her unit plan incorporates extensive
supplementary materials from many teaching resources.
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These unit plans were designed to help students develop cultural knowledge in three
modes of communication in order to improve their overall communicative competency.
Each unit includes an overall outline of the unit that shows when and how vocabulary,
new grammatical structures and cultural knowledge are introduced in class with an
approximate timeline. They also include detailed lesson plans with assessment tasks,
rubrics and sample activities with teaching materials.

The collection of articles and unit plans in this publication is a resource to aid reflection,
to reassure and to explore effective instructional strategies to guide students in reaching
higher levels of language proficiency.



Strategies to Integrate Culture

Eiko Ushida
University of California, San Diego
La Jolla, California

1. Introduction

Culture has played various roles in foreign language classrooms. Its importance has become
greater since the Standards for Foreign Language Learning in the 21st Century (Standards)
were published in 1996. For Japanese language education, the importance of culture was
further highlighted by the beginning of the AP Japanese Language and Culture Exam.

Up to now, culture has been included in secondary Japanese education in many ways,
such as conducting culture demonstrations or events, watching films and so on. Now,
the Standards and the AP Exam require us to look at culture as an integrated aspect of
language learning, not a separate one. Students need to be introduced to a wide range of
Japanese culture and engage in cognitively challenging topics through carefully designed
lessons that enhance language learning (College Board, 2007, 2008). To conduct such a
course, the emphasis must rely on language use and culture, integrating them in such a
way that opportunities for learning culture are maximized in a rich language context.

In this article, I will discuss the definition of culture for AP Japanese and look at the
role of cultural knowledge in the Standards and the AP Exam. Then, I will present
some useful strategies for the classroom. Finally, I will introduce content-based
instruction (CBI) by showing how to create a theme-based unit with instructional
strategies and sample activities.
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2. What Is Culture?

2.1. Culture in the Standards

Culture, together with Communication, Connections, Comparisons and Communities, is
one of the five goal areas in the Standards. Among the five, the Cultures and Comparisons
goals most directly target cultural learning. They specifically state, “gain knowledge and
understanding of other cultures” and “develop insight into the nature of language and
culture;” respectively. Furthermore, culture is embedded in the remaining goals as shown
in the following:

« Students are to communicate in a different mode on cultural topics using
culturally appropriate manners. (Communication)

« Students are to acquire information and learn distinctive points of view through
Japanese language and culture. (Connections)

 Students are to use Japanese language to participate in Japanese communities
within and outside of classrooms. (Communities)

Culture has been studied in various disciplines and defined in many different ways over
time. For example, some view culture as “everything in human life;” whereas in the field of
intercultural communication, it is more specifically perceived as values, beliefs, perceptions
and social relationship patterns. Sometimes, it is divided into two groups: “big-C culture”
and “little-c culture” Big-C culture is considered formal, and it often includes what are
perceived as traditional or higher forms of it, for example literature, theater (e.g, kabuki, noh)
and art (e.g., ukiyoe, sumie). Little-c culture, on the other hand, is perceived as including
things that happen in daily/mundane life, such as human interaction and behavior (e.g.,
shopping, dating, eating). In the Standards, both aspects of big-C culture and little-c culture
are viewed as inseparable and important for language learning.

In the Standards, culture is defined as practices (i.e., patterns of social interaction), products
(e.g., books, foods, music) and perspectives (e.g., meanings, attitudes, values, ideas). Of these
three, the ultimate goal for learners of foreign language is to understand the perspectives
because cultural practices and products are based on cultural values. Additionally, the
Standards emphasize the importance of raising students’ cultural awareness at every stage

of language learning to develop cultural understanding and respect by analyzing both
similarities and differences between their own culture and other cultures.

Under this philosophy, the standards presented in the Cultures goal are aimed at

students demonstrating an understanding of the relationship between the practices and
perspectives (standard 2.1), and between the products and perspectives (standard 2.2)

of the cultures studied. Under the Comparisons goal, students are to demonstrate their
understanding of culture through the comparison of cultures studied and their own
(standard 4.2). What these standards tell us is that students are expected not only to know
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about Japanese culture but also to demonstrate (e.g., explain, describe, show, illustrate,
teach) their understanding (e.g., what they have understood, interpreted or learned) of it
through communication, using, of course, the Japanese language. And this is what the AP
Japanese Exam is trying to assess.

2.2. Culture in the AP Japanese Language and Culture Exam

The AP Japanese Language and Culture Exam is a performance assessment test/evaluation
designed to see how well students can perform in assigned tasks in Japanese for three
specific modes of communication: interpersonal, interpretive and presentational. The
concept is similar to the ACTFL Performance Guidelines for K—12 Learners (1998), which
highlight the anticipated performance outcomes of the goals of the Standards, defining
how well students perform. In the Guidelines, culture is included as “cultural awareness”
to assess how students’ cultural understanding is reflected in their communication. For
example, cultural awareness for the intermediate learner range looks at the following
criteria for each communication mode:

Interpersonal Tasks
o Use some culturally appropriate vocabulary and idiomatic expressions.

« Use some gestures and body language of the target culture.

Interpretive Tasks

»  Use knowledge of their own culture and that of the target culture(s) to interpret
oral or written texts more accurately.

» Recognize target culture influences in the products and practices of their own
culture.

« Recognize differences and similarities in the perspectives of the target culture and
their own.

Presentational Tasks

» Use some culturally appropriate vocabulary, idiomatic expressions and nonverbal
behaviors.

« Demonstrate some cultural knowledge in oral and written presentations.
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2.2.1. Culture in Interpersonal Tasks

Standard 1.1: Students engage in conversations, provide and obtain information, express
feelings and emotions, and exchange opinions.

For the Interpersonal Communication standard, students are to demonstrate their
knowledge of cultural perspectives, practices and products in negotiating meaning with
the person(s) to whom the students are communicating. Students also need to develop
the ability to recognize that different language and cultures use different patterns of
communication.

Cultural knowledge plays a critical role in three aspects: context, content and appropriate
use of language. Students need knowledge of cultural perspectives concerning interactions
between individuals of different ages, status and background to examine the context

of communication to identify with whom, when and how we are communicating, and

for what purpose. Then, students activate cultural knowledge to determine what to say
(content) and how to do it appropriately (register and style).

During communication, cultural elements appear frequently as a topic, information
(content), vocabulary, idiomatic expressions and/or nonverbal elements such as a gesture.
In order for students to engage in culturally appropriate Interpersonal Communication,
they should have cultural information that they can talk about, compare to that of other
culture(s) and give opinions about.

In the AP Japanese Exam, Interpersonal tasks (e.g., conversation, returning a telephone
call or text chat) are slightly different from real-life tasks because of a lack of opportunities
for negotiation of meaning and use of communication strategies. Therefore, planning
becomes very important. Before providing responses, students should first read the
instructions very carefully to understand the context. They need to anticipate what they
are going to communicate about, what information will be used and then what language
(vocabulary, grammar structures, discourse structures, register and style) they will hear/
see/use. With sufficient planning, students will be able to respond to the prompts properly,
provide elaborate responses and use appropriate language.

2.2.2. Culture in Interpretive Tasks

Standard 1.2: Students understand and interpret written and spoken language on a variety

of topics.

For the Interpretive Communication standard, students are to show their knowledge
of how cultural perspectives are embedded in the text. Students also need the ability
to analyze and compare the content of the information available both in Japanese and
their own language, so they can examine linguistic and cultural differences. Students
understand cultural content, interpret the text and negotiate meanings by processing
language, and by using visual cues and background knowledge.
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For the Interpretive Communication mode such as reading, listening and viewing

tasks, students are required to use their knowledge of their own culture and of Japanese
culture to interpret oral or written texts more accurately. Since cultural knowledge is
often embedded in the context, students can interpret the text better when they use

their background knowledge (i.e., schema) to enhance their language comprehension.
Cultural knowledge provides contextual clues and the schema necessary when students
apply top-down processing skills to assist them in understanding the text. This allows
students to guess the meaning of unknown Japanese language text (e.g., kanji, vocabulary,
grammar structures) and make good inferences to answer the questions. Without cultural
knowledge, students tend to apply a bottom-up process because they have to depend
exclusively on language itself. As the combination of both of these processes maximizes
students’ text interpretation, cultural knowledge becomes crucial.

Since students read or listen to authentic or semi-authentic texts, and complete
comprehension and interpretation tasks on the AP Japanese Exam, they need the
following to be better prepared for these tasks:

« Knowledge of Japanese culture on a wide range of topics
o  Familiarity with authentic materials

+ The ability to use strategies to understand these types of texts (e.g., using
background knowledge, guessing in context)

2.2.3. Culture in Presentational Tasks

Standard 1.3: Students present information, concepts and ideas to an audience of listeners or
readers on a variety of topics.

For the Presentational Communication standard, students are to demonstrate their
knowledge of cultural perspectives, practices and products in both oral and written

form to the audience. Students also need to realize that different cultures use different
patterns of interaction with an audience; therefore, they should gain knowledge of cultural
perspectives concerning interactions between a speaker/writer and the person to whom
he/she presents.

Because cultural knowledge plays a critical role in context, content and appropriate use

of language, students need knowledge of cultural perspectives to examine the context

of communication in order to identify the target listeners/readers and the purpose of

the presentation. Then, they can activate their cultural knowledge to determine what

to present (content) and how to do it appropriately (register and style, and discourse
structures). For example, for story narration tasks, if students do not have much
knowledge of Japanese culture, they will create a story that only describes what they see
on the surface. This story may not be very clear or logical to the audience if students fail to
explain in detail why things are happening. However, if students are aware of the cultural
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information embedded in the pictures and discourse structure of story narrations, they
will be able to interpret Japanese practices, products and perspectives, and produce a more
detailed and complete story consistent with stimulus.

In real life, we usually spend sufficient time preparing for a presentation because it is
usually conducted in a formal situation. During this preparation, even native speakers
of Japanese pay close attention to the content, organization and language used in it to
make it appealing, comprehensible and appropriate to the target audience. However,
students have little time to prepare for presentation tasks in the AP Exam (e.g., cultural
perspective presentation and compare-and-contrast article). With limited time, students
must first read the instructions very carefully to understand the context. Then, they need
to plan what they are going to talk/write about (cultural content), what language they
will use (e.g., kanji, vocabulary and idiomatic expressions, grammar structures, discourse
structures, register and style) and how they must organize their ideas logically. With
sufficient planning, students will be able to give an accurate, appropriate, thorough and
logical presentation. In order to help students do this in the AP Exam, we must provide
them with good models and instructions to guide them, along with ample opportunities
to engage in presentation tasks on various topics in the classroom.

Additionally, the AP scoring criteria shows that students are expected to present “accurate”
and “thorough” cultural information for cultural topic presentations. Although you

may argue about what accurate cultural information is, students should obtain enough
information that is commonly believed to be “accurate” as well as information which
includes different viewpoints, so that students can analyze both pieces of information.
This will help students use a higher level of critical thinking skills and provide thorough
information on cultural topics.

Summary

To perform well in using language and cultural knowledge on the AP Japanese Exam,
students have to think of the prompt or topic, analyze it, develop their own arguments,
and present their views accurately, logically, thoroughly and appropriately within a
limited time. To achieve this performance level, students will need plenty of opportunities
to practice. In the following section, we will discuss how to develop an AP Japanese
Language and Culture course that integrates language and culture learning.
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3. Curriculum Development

3.1. Culture as Curricular Element

The Standards broadens the definition of foreign language instruction. They provide a
useful framework, called “The Weave of Curricular Elements,” to develop a standards-
based foreign language program (1999, p. 29). This framework illustrates curricular
elements by which the Standards’ 5 Cs are achieved, showing the interaction between
knowing and doing (Phillip, 2003). It suggests that in order for students to meet all of
the standards, students should be provided sufficient opportunities to explore, develop
and use communication strategies, learning strategies, critical thinking skills and skills
in technology, as well as the appropriate elements of the language system and culture.
This “Weave” shows us not only a process of how to achieve the goals in Cultures and
Comparisons, but also the importance of cultural content as it forms a knowledge base or
context that supports student learning in all of the goal areas.

In the Standards, a language system is viewed not only as a means of communication, but
also as a primary tool for “expressing cultural perspectives and participating in social
practices” (Standards for Foreign Language Learning, p. 47). That is, language is used for
gaining a cultural understanding and a connection to other disciplines. Furthermore,
language and culture are carefully intertwined in a study of the language system because
it includes learning linguistic elements (e.g., vocabulary and grammar rules) as well as
sociolinguistic elements (e.g., register, discourse styles), so that students can interact in

a culturally appropriate manner in the target language. This is why, when we look at an
actual AP Japanese Exam, we can see that it puts equal importance on both cultural skills
and language use.

One of the useful approaches to incorporate these curriculum elements is content-
based instruction.

3.2. Content-Based Instruction

Content-based instruction (CBI) is an approach that integrates language and content
by teaching a subject (e.g., geography, history, environmental issues) or a specific theme
or topic in the target language. This approach has been used in various second language
(L,) teaching contexts, including English for Specific Purposes programs and immersion
programs for K—12 students, since the 1980s (e.g., Brinton, Snow, and Wesche, 2003).

The content-based approach aims at developing use-oriented L, skills, by placing the
content at the core of the curriculum. That is, the curriculum design starts with a specific
content to teach as new knowledge. It is this content that determines the selection and
sequence of language elements. Students are exposed to rich target language data on the
selected content, and required to communicate in many ways to negotiate meanings of the
language data. During this process, students internalize new knowledge incidentally.
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It has been claimed that this approach has a “two for one” effect, meaning that students
acquire content knowledge and increase their language proficiency at the same time.
(Wesche, 1993)

Successful implementation of CBI enables L, learning to occur in a meaningful context. It
provides students with content to talk about while learning L, and practice in how to use
the skills, and it promotes critical thinking skills. Omaggio Hadley (2001) concludes with
regard to successful CBI that “... simply teaching language through content or content
through language is not enough. Rather, an integration of form-focused activities and
content-based assignments are needed to achieve the best results, regardless of the age or
level of proficiency of the students” (p. 169).

To apply CBI for the AP Japanese course, we can use the CBI approach to use culture as

a driving force for curriculum development. By creating a theme-based unit (or thematic
module), culture can be the content or theme of the course, and we can integrate all of the
necessary skill areas described in the earlier sections. For example, Brinton (2005) lists the
following characteristics of designing theme-based instruction:

o Theme-based units incorporate all skills.
« Topics in a theme-based curriculum are chosen for their high interest to students.

o Theme-based courses may cover a variety of topics or treat one topic more
in-depth.

o Instruction is student-centered; the learners are active.

o The teacher presents the topic as a vehicle for language development; teaching
language, not content, is the main goal of the course.

o Authentic materials are used to form the core of the curriculum.

There are two ways to incorporate theme-based instruction for the AP Japanese course.
Once you complete the second-year college-level textbook, you can design your own
original thematic unit so that students can learn different contents using the Japanese
language and improve their overall Japanese language proficiency (e.g., see the lesson unit
on Tokyo travel and transportation). If the class is still using a textbook, you can add new
topics to the existing ones as supplementary materials or you can expand the topics used
in the textbook (e.g., see lesson units on environment and Obon).

In this way, you can teach the basic language that is necessary for students to attain a
second-year Japanese level by using the textbook chapters. At the same time, you can
teach the topics presented in the chapters, or any of your choice, with content-oriented
materials and activities prepared by you. This strategy is used to push students to a higher
level of Japanese proficiency and content knowledge, and to develop their abilities to deal
with an unknown language in a real-life context.

10
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3.3. Application to Classroom Practice

3.3.1. How to Develop the Theme-Based Unit

1. Select a topic to teach

The topic can be selected from other school subjects (e.g., geography, history,
environmental studies), or it can be a theme that directly relates to Japanese culture (e.g.,
house, family, school). Age-appropriateness and topics raised in the AP Japanese Exam
and Course Description (p. 6) should be taken into account when selecting them.

2. Reflect the teaching context

Think about what your students already know about the subject or academic content, and
where your unit fits into the overall school curriculum.

3. Select the content to teach

Based on your findings for #2, focus the content. Select what aspects of the topic to teach,
and identify specific products, practices and perspectives to introduce in the unit.

4. Set a time frame that meets your needs

The unit can differ in length. It can be short enough so it can be completed in one
class or one week, or it can be long enough to last about one month or the entire
semester. Keep in mind that if you develop a small unit, you can introduce many
topics during a school term, thus maintaining students’ motivation level. However,
students may not learn the content as deeply as they might be able to from a longer
unit. The opposite is also true; if you develop longer units, students will have more
time to comprehend, evaluate and apply the content knowledge to new situations.
However, the number of topics will be fewer, and it will require more effort from the
teacher to maintain the students’ interest and motivation.

5. Make clear and manageable objectives

Make manageable language and content objectives that can be evaluated through a
measurable assessment. Clarify the extent of what students are expected to learn upon the
completion of the unit. It is important to set objectives that meet the Standards as well as a
student’s proficiency level. If you plan articulated instructions from level 1 to AP, it is helpful
to plan the sequence of content objectives by considering the students’ language skills.

Language objectives can be selected skills such as kanji, vocabulary or sentence structures.
Also, the unit can be aimed toward integrated communication skills, such as using

the target vocabulary in an interpersonal speaking task or using the target kanji in a
presentational writing task.

11
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Content objectives should focus on what specifically you would like students to learn
about the topic. Also, the unit can include objectives targeting specific standards in
Cultures, Connections, Comparisons and integrating critical thinking skills to enhance
content learning.

6. Plan how to assess the outcome at the beginning

Plan what to teach and how to assess the outcome when creating the unit. Present
language and content objectives as well as assessment information at the beginning of the
unit to give students a clear idea about how they will be evaluated. Make sure to assess
both students’ language abilities and content knowledge, by making use of the AP Exam
information (e.g., previous exams, scoring guidelines).

7. Collect teaching resources

Collect a variety of teaching materials that contain necessary information you want to focus
on in the unit, and that are language-level appropriate. The use of authentic materials is highly
encouraged for CBI, including theme-based instruction. Resources can be verbal materials
(e.g., newspaper article, ads, websites), visual materials (e.g., graphs, maps, flowcharts, photos,
pictures, manga), audiovisuals (e.g., radio, videos, movies), music, realia, etc. Technology now
makes it easier for you to collect these resources at little or no cost; therefore, you should take
advantage of this and collect interesting authentic materials. Additionally, native speakers of
Japanese can be valuable resources for authentic communication.

Include materials that can be models for follow-up activities, particularly for interpersonal
and presentational tasks. These models should be used for content learning as well as
teaching language-related culture such as register and style and discourse structure.

Keep in mind that including different types of materials is more effective than using a
limited amount because it increases students’ interest and satisfies a variety of learning
needs and styles. Additionally, this helps students synthesize the information to
understand the topic from multiple perspectives.

8. Design activities: Sequence of activity

To make content accessible in Japanese to students with limited language proficiency;, it is
useful to conduct activities using the following cycle.

Pre-activity (scaffolding: language and content

Before students work on a main activity (e.g., reading, listening, watching drama),
it is necessary to provide a variety of scaffolding activities such as kanji/vocabulary
learning with content-related. These activities help students become familiar

with the topic, anticipate what they are going to do next and develop background
knowledge through them. This stage becomes particularly crucial if the main
activity uses authentic materials.

12
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Main activity (input: language and content)

Select appropriate teaching materials to achieve your objectives. The main activity
provides students with a rich input both on language and content through
listening, reading and viewing tasks. Students can learn new content and language
while interpreting the meaning of the text. To help students understand the
content, a number of scaffolding activities will be necessary again. The following
are some examples.

« Use graphic organizers to organize the information visually
o Ask comprehension questions (e.g., true or false)
 Paraphrase the content

« Have students explain in their own words

» Make use of the title and other visual clues to guess the meanings

If there are several main activities, simple and cognitively less demanding
tasks should come first, then gradually develop more complex and cognitively
demanding tasks to meet students’ language and cognitive levels.

Follow-up activity (output and synthesis, summative assessment)

After the main activity, students have to apply and expand their acquired language
skills and content knowledge from the preliminary and main activities in various
new situations. For example, students can practice language forms (e.g., vocabulary,
grammar) they learned in the main activity to discuss the topic they have just learned.

Follow-up activities should integrate the 5 Cs and mix different language modalities
and communication modes. If you design tasks like the ones that appear in the AP
Exam, these activities can be used effectively as a summative assessment. If possible,
you can provide opportunities to use L, with native speakers (local community, via
technology, sister school in Japan) to test how much students can convey meaning,
modify their output and practice real interaction.

Experiential learning such as hands-on activities or events are useful in order to
enable students to connect what they heard, read or watched with what they see or
experience. This strategy is particularly effective when students learn an abstract
concept, transforming it into a concrete and accessible one.

Research-type activities are effective in including the 5 Cs and also in promoting
learner autonomy and critical thinking skills, as they require students to look for
necessary information on their own, investigating available learning resources,
turther exploring cultural information, synthesizing the collected information and
presenting the outcome. Students usually actively engage in the research project
because they have control over the content selection and its outcome.

13
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The following are some of the sample activities to enhance culture learning.

1. Culture capsules

(Standards goals: Communication, Cultures, Comparisons)

Students compare one aspect of culture by illustrating one difference between Japanese
culture and their own culture along with relevant photos or realia. There are a variety of
ways to demonstrate the outcome of these types of activities. For example, a brief writing
exercise, discussion, speech, role-playing or skit.

2. Japanese culture scavenger hunt

(Standards goals: Communication-interpretive, Cultures, Communities)

Students work on Web-based information gathering and searching for specific
information to complete the task. The activity can be very simple, such as reading a menu
and finding a price, or more complex, requiring the exploration of several websites. This
activity is useful for practicing reading strategies such as skimming and scanning.

You can find a variety of sample activities and handouts at
http://www.cjlea.org/teachers/Junko/junkof.htm#al8.

3. Jigsaw activity

(Standards goals: Communication, Cultures, Connections, Comparisons, Communities)

The jigsaw activity is one of the most effective cooperative learning techniques to enhance
learner autonomy and collaboration. It is also useful to introduce a large amount of
cultural information in a limited amount of time.

Procedure (e.g., number of students = 16/class)

(1) First, the class is divided into four groups (A, B, C, D). All groups are assigned a
different piece of content (culture) information to complete the task. Any types of
content input can be used, including text, data (graphs, charts), manga, pictures, etc.

(2) Each group works on the assigned task as instructed. Let students know that
all students are responsible for understanding the information so that they can
explain it to another group.

(3) When all groups are done with the first assignment, students are reshuffled into
new groups (1, 2, 3, 4) consisting of one representative from each of the old groups
(group 1 = Al, B1, C1, D1).

(4) In the new group, each student explains the information acquired from the first
task to others. Upon completion of all the presentations, students will have all four
pieces of information.

14
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This activity encourages students to speak Japanese and to try to understand what their
classmates say, because each student is responsible for specific information. As a result,
students negotiate meanings with each other to clarify the important points. In this regard
the activity can be useful for the acquisition of Japanese language and culture.

4. Culture blog (e-journal, e-portfolio)

(Standards goals: Communication, Cultures, Connections, Comparisons, Communities)

A blog can be a useful tool to provide visually attractive CBI materials, organize cultural
information by topics and exchange opinions on the posted information. Teachers can
create a blog site for their course, inviting students to read the postings and post their
own responses. Alternatively, students can create and maintain a blog site as a group
project. This project should promote learner autonomy, expand the learning community
(since students can invite outside participants to interact via the blog) and, consequently,
increase students’ motivation to learn the Japanese language and culture. Moreover,
students can improve their computer skills, including typing in Japanese, which is a
necessary skill for taking the AP Exam.

5. WebQuest: http://webquest.org/index.php

(Standards goals: Communication, Cultures, Connections, Comparisons, Communities)

WebQuests are popular inquiry-based activities for K—12 educators. They are guided-
project activities that help students manage their own learning process. A typical
WebQuest activity provides a scenario that is interesting to students, where students
explore the preselected websites to gather necessary information and complete the
assigned task. The tasks are designed to encourage students to use critical thinking skills
(e.g., synthesis, analysis, problem solving, judgment).

A WebQuest activity includes the following components:

« Introduction: Give a brief description of the topic or scenario. Make it as attractive
and motivating as possible for students.

o Task: Explain what students have to do to complete the WebQuest activity.
» Process: Provide step-by-step instructions on how students must complete the task.

« Evaluation: Present scoring rubrics to show how student performance will be
graded.

« Conclusion: Present what students will be able to do at the completion of this
WebQuest activity (i.e., goals and objectives).
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You can search for a variety of sample WebQuest activities at the WebQuest home page at
http://webquest.org/search/index.php. You can also search for activities by subject (e.g., foreign
language, social studies, technology) and/or grade level (e.g., K-12, adult). WebQuest activities
for other subjects can be also implemented in Japanese language courses.

3.3.2. Instructional strategies

1. Increase vocabulary

If content is the primary focus, it evidently increases the vocabulary students need to
learn, because in order to talk about the content, they will need both content-specific and
noncontent-specific vocabulary to study a specific topic. As you can see in the AP scoring
criteria, vocabulary development is very important; thus, teachers should encourage
students to learn as much vocabulary as possible. To this end, theme-based instruction is
effective to introduce topic-related vocabulary words and use them in cultural context.

2. Start kanji learning early

Similarly, because of the frequent use of authentic materials, the CBI approach for
Japanese language learning requires students to learn kanji. Therefore, it is necessary to
introduce kanji and emphasize the importance of learning it as early as possible (see
Tohsaku for details on effective ways to teach kanji). Additionally, students should be
introduced to a number of technology tools, such as word processing, online dictionaries
and Web search, in order to take advantage of these useful tools for learning kanji.

3. Provide scaffolding and strategy training

When using authentic materials, teachers should help students understand the language
through a variety of scaffolding techniques and strategy training. For example:

« Make use of students’ background knowledge

»  Guess based on the context

«  Use familiar words to figure out the meaning of new words

o Paraphrase sentences

» Negotiate meanings (e.g., asking for clarification, confirmation)
o Pose effective comprehension questions

« Make use of reading strategies (e.g., skimming and scanning first, looking at
details later)

»  Use graphic enhancements, such as pictures, graphs, flowcharts and graphic
organizers
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4. Use cooperative learning frequently

Students need sustained and ample opportunities to produce language. Pair/group activities
are useful to provide chances to practice language, verbalize the content knowledge and
participate in meaningful social interaction with peers. Group projects help students learn
from each other, increase their knowledge faster and create class dynamics.

4. Conclusion

This paper has discussed the importance of culture in the Standards and AP Japanese
Exam, and introduced some instructional strategies. It may be challenging to fully
integrate language and culture into Japanese courses at first. However, the integrated
curriculum will enrich and add value to language education. Exploring Japanese culture
in Japanese language classes will help students attain the goals presented in the Standards,
and increase their motivation to learn Japanese and become lifelong learners.
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Unit 1: Obon Festival (7))

Mieko Avello
Miami Palmetto Senior High School
Miami, Florida

This unit focuses on teaching a Japanese cultural event, Obon festival, which is one of
three major holidays in Japan. It covers the cultural practice and perspectives of Obon

and related summer festivals. This is an additional short unit to be included in Chapter 2,

— DI 1L B X A, Adventures in Japanese 4, written by Hiromi Peterson & Naomi
Omizo, published by Cheng & Tsui in 2004.

Level: AP Japanese (fourth-year-level high school)

Estimated Time:
60 minutes x 10 days, including Summative Assessment
(The time that is indicated for each activity is a close approximation and may vary.)

Situation: Students and their neighbor school students are going to participate in a
summer exchange program to Japan.

Final Outcome: Students will be able to

o Describe the cultural practice and perspectives of Obon and related festivals in
writing.

« Obtain information using appropriate register (polite form) with native
speakers.

« Present orally the cultural perspectives and personal views about Obon and
related festivals.

« Engage in Web-based communications such as e-mail and text chat with
Japanese friends.

« Interact in simple conversations on a phone.

+ Make an announcement to local Japanese students.
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Assessment Tasks
Interpretive:

1. Students will read Obon-related materials, such as news articles and diaries, and
demonstrate understanding of the main idea and the necessary information.

Evidence: Task sheet (Formative Assessment)

Interpersonal Writing:

1. Students will exchange e-mails with local authorities to obtain information about
summer festivals.

Evidence: E-mail messages (Summative Assessment)

2. Students will exchange simulated text chats with a Japanese friend to talk about
summer festivals.

Evidence: Simulated text chats (Summative Assessment)

Interpersonal Speaking:

1. Students will make a telephone call and discuss plans to change the meeting time for
the summer festival with their friend.

Evidence: Oral conversation (Summative Assessment)

Presentational Speaking:

1. Students will present a two-minute introduction speech on Obon to prepare and
familiarize a group from a different school in order to have a joint celebration.

Evidence: Oral speech (Summative Assessment)

2. Students will pretend to be in Japan and make a one-minute announcement on a
summer festival event to local Japanese students.

Evidence: Announcement (Summative Assessment)

Presentational Writing:

1. Students will write an e-mail message about American festivals, including similarities
to and differences from Japanese summer festivals.

Evidence: E-mail message (Summative Assessment)

2. Students will write an article about cultural practices and perspectives of Obon and
related festivals for Web posting.

Evidence: Article (Summative Assessment)
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Cultures (Vocabulary/Expression):
Students will be able to demonstrate an understanding of these vocabulary sets and
expressions holistically.

1. Obon

Culture Practice and Perspectives:
Students will be able to describe how Japanese people observe the Obon festival, which
honors their ancestors, and explain the rationale of the practice.

BEICZ D, MEZHADL, MEBEEZRSIODL, MEEXZEDHT. 2lE1ES

Culture Products and Perspectives:
Students will be able to identify and describe items that relate to the Obon festival and
explain the purpose.

a7 v va AL BESY ., St &, BHx®. koL, &MY,
KBV K, 2T 0H w005 AbxrobA, HERL, £25
PR/ MOR

2. Summer Festivals

Culture Practice and Perspectives:
Students will be able to describe how Japanese people apply customs of summer
festivals, which relates to Obon.

LB 27> THiIS ., KFEal, MKEED, iz Lldd,
TELZE<

Culture Products and Perspectives:
Students will be able to identify and describe items that relate to summer festivals and
explain the purpose.

OB, Ke, A . TBRL UL, BR. TCIREE, BEE T B
BEE . @fT<n

Comparisons:

1. Students will compare and contrast religious influences in Japanese and
American festivals.

2. Students will compare and contrast Japanese folk dances with American folk dances.

3. Students will compare and contrast American festivals with Japanese
summer festivals.
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Connections:

2. Students will gain awareness of Japanese dance and folk music. (Arts)

1. Students will gain knowledge on Japanese history and geography. (Social Studies)

Communities:

local authorities.

2. Students will perform Obon dance in the local community.

1. Students will inquire about summer festivals through e-mail communication with

BHROELET, ST, B

Vocabulary ‘ Grammar Kanji
Obon-related traffic rush i OH MR
BT v, HIFD, FHE o
PR, RATHE, EEUER. BRI, W, woE
. TR
Obon festival ~Xk 97, L %
K, EEAR VS L XKL, F |~ EF5~ RES
HITE, Ba., £, B, obLl., 2
D, B0, BRY, BO T, @Iz Kk, %D
Kk, BERRL, £9A90L, MEEZHZ5,
BEERIIDD, BMEEZEY T
Obon decoration #oOq k4
B, FEOBESREY., Bk, HI0E J:SERT
EEL, BI0EEIT, & BRTo4 X
IVDE, b robA,. FoIZBA, I
HTHID, DY EDTDH,
Summer festival B OB &
LB, Kigh, waA . e, BA. &R "
T, BEXR, BES I, WaiEX, £ C
BEX . BIFABEX, DB, Kk, BEX
EOBAT L, AW, RYLHI. FHX
Tankobushi 7B
A, 1, ks, #9, B, FaF =
YHFa v
Making an announcement ~|ZHOWNT

Simulated telephone conversation

TR, EET D
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Vocabulary | Grammar | Kanji
Inquiry KAl LET,
P NI E ~LHLET,

eSS QAY D RANA
TLXO2M, LAL
< BN LET,
KB/ L=

Reading Activity: ~r=Ex13 e ST 3E
B DXL 2
R, b, ox, 2ERES

Obon Lesson Plan

Objectives: Students will have a basic understanding of the annual event that honors ancestors.
They will have an understanding of background information of Obon.

Outcome: Students will be able to articulate details of and opinions on the Obon festival, and to

compare it to certain American holidays.

Scaffolding Activity

1. Brainstorming Annual Event for Honoring Ancestors (5 minutes)

Teacher will ask students in Japanese if there are any American annual events for honoring

one’s ancestors. Then, teacher poses a question: “How about Memorial Day? Whom do
we honor? What are the typical activities performed on Memorial Day?” (Whole class
discussion) (Interpersonal Speaking)

<Possible Questions>

o LEIEEEMoTWETD, (BT 2L IFALCTT, )
T A A THRMBEIATETD Y 7T
AEYTNT—ITHEZH O A TT 2, Wo, EZT, a2 LET D
SR ERL D DIZH T2 131 % L2 Ty,

Note: Teacher will guide students to understand the word 4 9 by telling previously
learned synonym such as ZL4} 3" % . Teacher makes sure that students understand that
there are no events such as Obon in the U.S. Memorial Day, which honors all deceased
veterans regardless of family relationship.

23



A Curriculum Module for AP Japanese Language and Culture

2. Introduction of Japanese Event That Honors Ancestors (5 minutes)

Teacher will introduce a short video clip that shows Obon-related events. Teacher will
explain that all events are for honoring ancestors. (Interpretive Listening)

Note: Teacher does not have to explain the details of the video at this moment. Teacher
introduces the word “Obon” and its basic practice of honoring ancestors.

Input Activity
3. Introduction of New Vocabulary (20-25 minutes)

Teacher will introduce new vocabulary using visual aids (picture panels) while checking
students’ comprehension. (Interpretive Listening and Interpersonal Speaking)

Sample vocabulary learning activities

1. Students will make flash cards as they are introduced to new vocabulary. (These
flash cards will be used for (%7272 % %" — 2 onday3.)

2. Students will draw pictures of the new vocabulary on other cards.

3. Teacher will say the vocabulary word, and students pick the correct picture card to
match.

4. Teacher will say a short sentence that describes the vocabulary, and students pick
the correct vocabulary flash card to match.

5. A pair of students matches the vocabulary flash card to the correct picture card.

Note: The visual aids can be found on the Minna no Kyouzai site (see “Resources”)
Obon customs vary regionally.

4 NFETvva, OFHFEERE200%] (20 minutes)

This activity introduces students to one of the cultural aspects such as the Obon traffic
rush. The short article describes the traffic rush during the Obon festival.

The teacher divides the class into small groups and asks students to guess the main idea
of this article from the title. After discussing the article, students will read it and answer
questions on a task sheet the teacher provides (see task sheet 1). Discussion and review of
answers as a whole class will follow.

Formative Assessment: Participation in discussion, task sheet (Interpersonal Speaking and
Interpretive Reading)

Note: As a scaffolding activity, teacher will review Shinkansen and Japanese geography;,
such as Touhoku region, Chuugoku region and prefectures. When students read this
article, encourage them to comprehend the main idea rather than small details. Have
them guess the meaning of the words from the kanji they know.
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Task Sheet 1

MRE 7 vy o i RE= 2 0 0 %

NA12H, BADIREAT v ol —27127720  Bip-Cm T IR, S E s
L7,

J REGERTII R E R OFGEID % < b7z, 4R 6 RE- I BURUBR 2 3 L7238
RO OB HBFIL, 4 HERT2 0 0%DOFHRIZ/ARY  ®ALFEHHRED 15 0%l -

FOX O M ZERE B A HIAT < ERE IR S 9 C. e B —I3RIT#E T o
EAY oY

Flo, HEGERKITARIL OFFZ A, WALHBEIHEC6 00X e, AR HEEK T4 5%,
HFEEBEE TS 33Oz o7-,

Read the article above and choose the appropriate answer for each question.

1. According to the article, what is the trend of people living in Japan?

(A) People prefer to live in hometown to enjoy life.

(B) People prefer to live in big cites and go to their hometown only in spring.
(C) People prefer to live in their hometown and go to big cities in summer.
(D) People prefer to live in big cites and go to their hometown in summer.

2. According to the article, what is the situation of airline travel?

(B) Only domestic flights from the capital are almost full in the afternoon.

(C) Only domestic flights from other cities to the capital are almost full in
the morning.

(D) Only domestic flights from the capital are almost full in the morning.

3. According to the article, which way is more congested on the road?

(A) Capital to southwest
(B) Capital to northeast
(C) Capital to everywhere
(D) Everywhere to capital

4. What holidays cause similar congestion and heavy travel in the U.S.?
Answer in Japanese.

(A) Both domestic and international flights are almost full from early morning.

5. Homework Assignment: 22 1EA W o L X IZ¥72 & 97 (6 minutes)

Students will do research on the proverb % & 1IEH 23 o L X122k L 5 72,
(Interpretive Reading and Presentational Writing) On Day 2, students will discuss their
findings and present their stories.
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Note: 2L LW Z ERER S TZRFRIRDWE I L S 2RI T L 0IMEbn D
Z L, HEETIX Its asif I had my birthday and Christmas rolled into one 23 [F] U &
RCEDIL D,

This activity makes students aware that Obon and New Year’s Day are the most significant
celebrations in Japan.

Homework Assignment: 22 EAX Vo L XIZKAL LS

Task Questions

1. ZOZLbSFEE I ERTT

2. EABRKZOZ LOIEMNETN,

3. TAUVATRILEHROZ LOLIRH Y 30,

Objectives: Students will learn about cultural products and perspectives of the Obon such as &
25, T I VDEF, RTDH EV K BEBY, WET v, HED,
MWz K, 7M1 and its daily events from August 13 to 16.

Outcome: Students will be able to explain the rituals of Obon such as 1 2 K, 3525V | etc., and
its background.

1. Homework Review Activity: & IEA DB Wo L X1k X 572
(15-20 minutes)

Students will discuss as a small group while reviewing the answers, then present their
anecdotes. Formative Assessment: participation in a group discussion, presentation of an
anecdote that describes the proverb. (Interpersonal Speaking and Presentational Speaking)

2. Vocabulary Review and Cultural Practices (10 minutes)

Teacher will review the vocabulary that was introduced on the previous day using the
same picture panels as Day 1. Teacher will describe the origin of Obon and its cultural

practices, suchas 1 K, &l, 2B X o2 HA, T I VDR, T 0f, B
=50 =V K, &9 AL and its cultural perspective, such as JF4 7
=, using the same picture panels as Day 1, followed by true/false activity. (Interpretive
Listening)

Questions for true/false activity

1. Az KIZBROKDLVICEORTITIoMHADEZEZ DR D 40 KERELEFE T,
(false)

2. BINIFEFH OB M EoBMZMEE Y OV DEF LT OEE/N
SUVWHLD FIZFE TR EICBME2 35 Td, (false)
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3. b rOBbATITHRMEDENEKDNTIR-THRLND L DI 77,
(true)

4. T HVDOEIZTE D HIVICEINVETAERDEEDIT, THRHOER D -
DHDOWNSERDTZODEDOFT VYT, (false)

5. 2T OFEFRTICEVETARDEEDIT, THHADER DS D HD
WG 272D DFDF VY TT,  (true)

6. BEZS Y IIHESCBEZY A - TBEICITo T, BEAETNWIL T,
THMHICHTAETT,  (true)

7. EVKIZIBEOKDVICEDORITIHMHOELZ LD BIIEKETHETT,
(false)

8. LIAIMULITE DA BN TIMOME)NIH LT, ZHHDEL A
EDHETT, (true)

9. JFE T v 2 lIBARHBIEADRIZIZ, BV O N THRITHRSOEESCE
HIEH NIRRT FTT,  (true)

3. Reading Activity: 2 A S ADB4HFE (25 minutes)
Students read Emi’s diary on Obon and identify the name of the events.

Students will review their answers as a whole class while the teacher uses the picture
panels to match their answers, checking students’ comprehension. Formative Assessment:
participation (Interpretive Reading)

Note: First, ask students to skim through the passage once. Then have them read the key
words. Ask students to scan some related sentences to each key word.
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AHBIADBERAT

8H13H WEWEBBKRARE, FUIFHE & Fai-ERHICHE R S HACH R T 72, £
FEIR NS =R G FE ot b & THIRATW ., IIBOHROFRITIE FRil 1A%
Wiz, B9 BLR, BIER, WEZORKFHLRANRNWZ, —HFEDICEZSTOTH L)
Sl Kbt oL IZREWTBMEZMEE-T-, HFERFICAL LI DBAENS -
T2 TDE., FOBTTKRERN,

8H14H FECTIHMOBEIATHTZ, BEAILAZTENWIZLTEBITY &2 L=,
SH15H NHNDAMYIZIT T, BV ITTEHOKELZLRSIDDZENANEE T2,
LB TIEWI 22T, FOFEDY 2Tz E - NT2bRH-> Tz, Kb
CRLB WS L EIZH~T2, Faunbh, ST WA LENI FL T 2o, BRhind
WD TRBE TR IS LBIOAEEEXA2E - TR, EThBW Lol

8A16H HHRDHITRER N, £O®K, EFONI~E D55 EIZTIROMZ LIC
7otz 1o SADABE T, JINCEL DIRBHER TV TERWE o7z, IR DT
KKRET, EAFa2—0fkb R, ETHER LMo, HBRITHEARIZRED BNMEFEBETHE
BERHEE DL ARBETNTHI N LY,

< (72<)  bum

Identify on which dates these things happen and write the correct sentences from the diary to
describe the key words.

EIBIWRL

X IH VDK, 2T DA,
%0k

BEZY

wE7 v

Hz ok

4. Preparation Activity for Obon Decoration on Day 3 (5-10 minutes)

Students will complete the Obon decoration activity on Day 3, so this activity is to prepare
them to identify what kind of items they need to bring the next day.

Students work in groups of four. Teacher will show the Obon decoration picture panel
shown previously. Students discuss what they need to bring for ZAH X 9 A, w5 D
DI, T A4, FHiDERLRM OB ZY.

Note: Students will bring the assigned items, such as cucumber, eggplant, disposable
chopsticks, assorted fruits and vegetables, dish, construction paper, etc., on Day 3. Teacher
will give origami diagram for making 25 & 9 B A

5. Homework Assignment: 3% % A7 3 — b (5 minutes)

Students will fill out the task sheet as a review activity. Formative Assessment: Task sheet
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. BRI EDFRBDOITETT I,

L BRITWOH Y ET

L BRAITZEZTITOILAITETT DY
BAIATZ LET D,

Objectives: Students will create and understand Obon decoration and its purpose.

R

Outcome: Students will be able to make a presentation explaining each item and rationale/
background of each Obon decoration item and express their personal views about it. Students
will create an Obon lantern and talk about the purpose of decorating the lantern.

1. Create Obon Decoration (Resource, Diagram for &5 * 9 H /)
(25 minutes)

A group of students will create 225 L 9 H A, T IV DE, TADF, FHiD
By S0 5 D 54 2 #). Groups of four students are assigned to create each decoration
item. Students will write instructions on how to make each decoration in Japanese. As

a group task, students will decorate their bon table. Formative Assessment: Instruction,
participation (Presentational Writing)

Note: This activity helps students visualize and become familiar with Obon decoration.
Teacher will erase the Japanese instructions of the chouchin diagram when he or she

distributes it. Students are supposed to write instructions according to the diagram. The
conjunctions suchas £, H&ANZ, KIZ, 4D 5 should be used for the instruction.

Sample instructions: & W 9 0 O

T, ZWwINEOEDLENEL TARRA—R—TEHWET, HIZ. HDY
WHHLTEID £, ®wIZ, BIVEZNUAZ®IVICELET, HEICE WD
D OEEBINCES £,

2. 13z 77~ % 4 —A Handout #1 (15 minutes)

Teacher will project the words sheet on the wall. A student will be a reader who reads the
flash cards that students made on Day 1. The flash cards describe the words. Two students
standing by the wall use the fly swatter to hit the correct word. This game can be played as
individuals or as teams. (Interpretive Listening)

3. Obon Schedule Game (10 minutes)

Students will work in pairs. Each pair uses the picture cards that they created on Day 1,
places the pictures in the correct dates and explains each picture. Students will use the
flash cards that they created on Day 1 to check their answers. For example, they choose
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the picture cards of J&E 7 v > =, IRV | WS, mHGERK. 2. By,
FHIOE PR, T 04, 2w VDE, &b x o bA, HZ K for August
13. Then, 33552 1) will be for August 14. They choose £V K, & 9 A I L for
August 16. (Interpersonal Speaking)

Note: Teacher will explain 355£23 ¥ to students anytime during Obon festival.
4. Write a Message to Ancestors (10 minutes)

Teacher will show students the picture panels of 552t L and/or & 9 A 9 i L.
Teacher will mention to students that the message to ancestors is usually written on

the floating lantern. Students will work in pairs. Each pair discusses the pictures. What
are the Japanese people doing, what are the boats for and what kind of message do

they want to write to their ancestors? After brief discussion as a pair, discuss as a whole
class. Then teacher will explain the cultural aspects of ¥§52{it L and/or & 9 A 9 jiit L.
(Interpersonal Speaking)

Note: If students do not know what to write to the ancestors, teacher will ask students
what they want their ancestors to know about them and what they want to know from
their ancestors.

5. Homework Assignment: Write a Message to Ancestors

Students are assigned to write a message to their ancestors. The assignment should be
typed in Japanese with Desu/masu form. Minimum 300 words. Formative Assessment:
Essay (Presentational Writing)
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inaccurate usage

1
3 p
. . Need more
You made it! | Getting there
effort
Task Message is Message is Message is Message is
Achievement thorough and thorough and appropriate but incomplete
appropriate with | appropriate incomplete
elaboration
Vocabulary Rich vocabulary; | Appropriate Often lacks Lacks
accurate usage vocabulary; appropriate appropriate
generally vocabulary; vocabulary;
accurate usage fairly insufficient, | insufficient,

inaccurate usage

Use of Kanji

Virtually no
mistakes in use
of kanji

May include
several mistakes
in use of kanji

Frequent
mistakes in use
of kanji

Minimal use of
kanji

Mechanics and
Orthography

Virtually
error-free or
minimal errors

Errors do not
interfere with
readability

Errors are
frequent and
interfere with
readability

Errors are
constant and
interfere with
readability
significantly

Register and
Style

Register and
style are
consistent and
appropriate

Register and
style are
consistent and
appropriate with
few errors

Register and
style are
consistent and
appropriate with
many errors

Register and
style are
inconsistent and
inappropriate

Objectives: Students will understand the cultural products and perspectives of the Obon-
related festival.

Outcome: Students will be able to explain the differences and similarities of Obon-related
festivals and American festivals that relate to religion. Students will also describe cultural aspects
of the Obon-related festival.

1. Homework Review Activity: Write a Message to Ancestors (10 minutes)

Students work in groups of four. Each student will present on the message to his or her
ancestors; then students will discuss the differences and similarities of their messages.
(Presentational Speaking, Interpersonal Speaking)
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2. Vocabulary Quiz Handout #3 (10 minutes)

Students will match the sentence to the correct vocabulary and change the order
according to its daily events from August 13 to 16. Assessment: Formative Assessment
(Interpretive Reading)

3. Summer Festival: Compare and Contrast (10 minutes)

Students work in pairs. Teacher will ask students if there are any festivals that relate to
religion in the U.S. After students indicate the festivals, have them choose one and create a
Venn diagram. (Interpersonal Speaking)

Note: Since the Obon festival relates to Buddhism, students will compare and contrast it
with American festivals that relate to religion. They can choose one from anytime during
the year.

4. Introduction of New Vocabulary: &Y ¥ 5 3 (15 minutes)

Teacher will show students a video clip of the Obon dance. Teacher will point out a variety

of cultural products and practices from the video while introducing vocabulary such as

< H, Kk, w&, fif. TBR. JRYUHET. E7. For checking students’ comprehension
teacher will conduct true or false activity. Then, students will make flash cards by drawing the
items that teacher explained and vocabulary words. (Interpretive Listening)

Note: Teacher will reconfirm that the purpose of the Obon dance is to comfort spirits.
5. Introduction of New Vocabulary: 33542V @B H (10 minutes)

Teacher will show the picture panels of vendor stands such as 3 <\, BEX 5. B
SIE WBEE . T IHEE . BHAPES . DIET. IXK BEE LD S
Z L while informing students about them. In order to check students’ comprehension,
teacher will say related words and students will respond with correct vocabulary.
(Interpretive Listening)

6. Homework Assignment: ¥ Z DBV IZ1TZ 9 2 (5 minutes)

Students will research a favorite summer festival in Japan and fill out the task sheet.
Teacher will give students a region from which they can choose one festival. The divided

regions will be AtifiE ., HALHLG | BAACHL G FUERLH T . FEsHe sy bk
T REMT . PUERTT . JUNHDT . . (Presentational Writing)
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Homework Task: & Z DER D 21T 9 072

Congratulations! You are chosen to be an exchange student in a summer program to Japan, and plan a
five-day, four-night trip. You have to travel during August, so you decide to visit a summer festival.

1. EOEEVIATE 2V TT D,
2. LZTWobhy ET0,
3. REFOERYNIFETT ),

Objectives: Students will learn a variety of the Obon-related festivals and the famous Obon dance.

Outcome: Students will be able to name a variety of the Obon-related festivals and their
locations. Students will be able to dance Tanko bushi and describe the dance movement.
Students will compare and contrast it with Western folk dances.

1. Homework Review Activity: ¥ DERVIZ{TZ 9 1372 (20 minutes)

Students work in pairs. One student interviews the other student about his or her favorite
summer festival. After the interview, students will present their findings to the class
while the rest of the students mark the location and name of the festival on a Japanese
map. They also write a brief on the characteristics of the festivals. (Interpersonal Speaking,
Presentational Speaking)

Sample questions: DIV L E T TITOIVET D,
DONBNDETTT DN,
B 0)%“@ (3 TT D,
%@k D DEZDIFETT DN
BV T & L THIENTT D,

Note: Teacher will brief students on what they need to know in their native language.

This activity gives students the opportunity to learn about a variety of summer festivals
and review Japanese geography.

2. Let’s Dance [RYLE Activity (20 minutes)

Teacher will explain the background of Tankobushi and show how to dance it with music.
Teacher will introduce the vocabulary, such as #: 5, 1<, Bk 25, #9, AL, F
g F 3 /77 3 , and explain that the movement is associated with the vocabulary.
Students will practice as a whole class. (Interpretive Listening)
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3. Compare-and-Contrast Activity (15 minutes)

Students work in pairs. They discuss the differences and similarities of Japanese dance
and Western folk dance. Then students will create a Venn diagram. Formative Assessment:
Participation (Interpersonal Speaking)

Note: If students do not know any Western folk dances, the teacher will show a Western
folk dance video clip.

4. Homework Assignment: Reflection of [R¥1El (5 minutes)

Students will fill out the task sheet. Formative Assessment: Task sheet (Presentational Writing)

Homework Task: Reflection of JRYTE

1. RUIEIOHY 2 & 9 BuvE Lz,
2. TRAVID T —I X AL H_TE S T,
3. RUIEIOWY Z3H LS,

Objectives: Students will practice and learn how to make an announcement that relates to the
Obon festival. They also will practice and learn how to exchange telephone conversations with a
friend regarding the Obon festival.

Outcome: Students will be able to use appropriate expressions to make an announcement for the
Obon festival. They will be able to engage in a telephone conversation with a friend regarding the
Obon festival.

1. Homework Review Activity: JRYLE (10 minutes)

Students work in pairs. Students will discuss their personal views about Tankobushi and
the instruction of the dance. (Interpersonal Speaking)

2. Making an Announcement (25 minutes)

Show students an authentic bon-odori advertisement. (Handout #4-1, 2 and 3)

Have them choose an event to announce. The task of the announcement will be the date,
time, place, fee (there is no fee; however, the teacher will make sure that students can
explain that in Japanese) and brief explanation of the event. The announcement should be
done in one minute. Summative Assessment: Oral speech (Presentational Speaking)

Note: If the students are not familiar with the format, teacher may teach them the
appropriate expressions and format. When students practice the announcements, the
teacher or partner should time the announcement.
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Here is the template. This is the basic template; students are welcome to elaborate.

_ ZonT BHLELET, H
HVFET, AL T, BT TF, oAy bME

H e HIZ

o

. ZOWnWTORMLEEEDY 9,

Task Direction: Making an Announcement

Time:

Place:

Fee:

Name of the event:

Brief explanation of the event:

T9, B0 ARIAT AIZkT<7EZEn, Zn7T

You are an exchange student at your sister school in Japan. The school has a special summer field
trip to the Obon festival. You are assigned to find an event that everybody can enjoy.

Take a look at the advertisement, and choose the one that you want to introduce. You need to
make a note of the event.

Then you will make your announcement. The announcement should have an opening remark,
details according to the notes and a closing remark. Delivery should be in desu/masu form. The
announcement should be done in one minute.

Rubric: Making an Announcement

1
3 p
. . Need more
You made it! | Getting there
effort
Task Provides all Provides Provides some Provides
Achievement information and necessary necessary minimal
is well organized | information and information and necessary
is organized is less organized | information and
is not organized
Vocabulary Rich vocabulary; | Appropriate Often lacks Lacks
accurate usage vocabulary; appropriate appropriate
generally vocabulary; vocabulary;
accurate usage fairly insufficient, | insufficient,
inaccurate usage | inaccurate usage
Fluency No hesitation, Hesitant Hesitant Hesitant
with confidence rarely occasionally throughout
Comprehensibility | Understood Mostly Hard to Hard to
without difficulty | understood with | understand understand
slight difficulty at all
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Rubric: Making an Announcement (continued)

4
Superb!

Register and

Register and

3
You made it!

Register and

2

Getting there

Register and

1

Need more
effort

Register and

Style style are style are style are style are
consistent and consistent and consistent and inconsistent and
appropriate appropriate with | appropriate with | inappropriate

few errors

many errors

3. Simulated Telephone Conversation (20 minutes)

Students will demonstrate appropriate expressions in a simulated conversation. Student
will listen to Emi’s part and record their conversation. Summative Assessment: Oral
speech (Interpersonal Speaking)

Task Direction: Simulated Telephone Conversation

You are an exchange student at your sister school in Japan. Your friend calls you about plans to go
to a summer festival. You will have a conversation with Emi.

Emi bLb L, BA AT E SEOLER Wo L X EEVITS TELLIA?
Student: (Respond)

Emi:  F< AT FHESFIZEEV VS TE o TRALT L,

Fh ZDOH FHEKRFET BTHEBROEHLD L,

Student: (Respond)

Emi: FAbZENTHWE, ITFLS AL
Student: (Respond)
Emi: HUNE I,
Student: (Respond)

ZOHFERE LTI ND ?

Cx. £721,
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Rubric: Simulated Telephone Conversation

3

You made it!

2

Getting there

Instructional Strategies to Incorporate Culture

1

Need more
effort

Task Response is Response is Response is Response is
Achievement thorough and thorough and appropriate but incomplete
appropriate with | appropriate incomplete

elaboration
Vocabulary Rich vocabulary; | Appropriate Often lacks Lacks
accurate usage vocabulary; appropriate appropriate
generally vocabulary; vocabulary;
accurate usage fairly insufficient, | insufficient,
inaccurate usage | inaccurate usage
Fluency No hesitation Hesitant rarely Hesitant Hesitant
with confidence occasionally throughout
Comprehensibility | Understood Mostly Hard to Hard to
without difficulty | understood with | be understood understand
slight difficulty at all

Register and
Style

Register and
style are
consistent and
appropriate

Register and
style are
consistent and
appropriate with
few errors

Register and
style are
consistent and
appropriate
with many
errors

Register and
style are
inconsistent and
inappropriate

4. Homework Assignment: ¥ DB ZH#HE 35 ? (5 minutes)

Students will do research on the Internet to find the right summer vacation for their
friend and write a report about their findings. Formative Assessment: Task sheet
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Task Question: FOERY ZH#HET 3 ?

There are five exchange students in Japan. Each student has specific interests. You are going to
help them find the best summer festivals to suit their interests. There is a list of options below.

1. R7E-"HBS WA 280 Fid 7207z,

2. ¥¥ v —SA—HILDOELEDIZIT> THIZWD,

3. YATNE—IUTREVIEY KEZTLH o THWZATLEIT E

4. Vo SA—=T AV B TEHALNRWT ZWIEKE R TRz,
5. Pa=—B-BEMTOELVITEENEESTHART L -

AR EREEY (STXD) o K& (TALAZW) | HILEY Ak (TEA) | RETE
D, BEEY () . BEJIIMEARRS (FHERD) | ABEEY (13208s) . sy
K A(ThEERLE) | CbHIRIEARE, EFHE (THILEW)

Objectives: Students will learn about a wider variety of Obon-related festivals. They will review
and practice how to use an honorific expressions for an inquiry related to the festival.

Outcome: Students will be able to describe famous Obon-related festivals in Japan for specific
interests. They are also able to use appropriate expressions to inquire about the festival.

1. Homework Review Activity: K DER ) ZH#E 3 5 ? (5-10 minutes)

Students will work in pairs. Students discuss and compare their recommendations to
the exchange students. Students also use a Japanese map to locate the summer festivals.
(Interpersonal Speaking)

2. Role-Play to Review Honorific Expressions (35 minutes)

Students will work in pairs and produce a skit for obtaining some information about
the summer festivals. The skit will have three to four exchanges between a student and a
festival authority. They have to include the following expressions:

FALNTZ L ET,

~LHLET,

~ZONWTHZ TWETEITRWTL X 9D,
EALLS BN LET,
HYNEITZNE L, RENY LTz,

g ok w N

Students will produce and practice the skit, and then present their skit to the class.
(Interpersonal Writing, Interpersonal Speaking)
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Note: Students have already learned honorific expressions in a previous chapter. This is a
review activity.

3. E-mail Inquiry (15-20 minutes)

Students use the summer festival that they chose on Day 6. They have to send an e-mail
to the festival authority for the information they need. The e-mail should be written in
Japanese with proper honorific expressions.

Formative Assessment: E-mail message (Interpersonal Writing, Community)

Task Question

Your friend who is staying in Japan as an exchange student asks you for a recommendation
for a summer festival. You previously found the summer festival to recommend; however,
you need to find more detailed information.

1. D=7 H A NTROTONRDoTA VT F A —3 3 CTHUERHRII]
T

2. TNEEA—NEES TEMLREW,
3. WIEMRILIRAICHMOERE,
Sample E-mail Message

ZEIRD A — )L THRALWZLET, FAUT T AU D THAREBLZHRL WL ~LH
LET, ~ZoWTHMNRNDY £9, ~EHM~ IZTREIZEWZZFZ2WTL X 9D,
LALLSBAWWE L E9,

Note: If there is no access for sending an e-mail at school, have students write the message.
They can send the e-mail message from their own computers later.

4. Homework Assignment: BB A7 %7 (5 minutes)

Students will examine the popular vendor stands ranking. Have them complete the task sheet.

Formative Assessment: Task sheet (Interpretive Reading)
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Task Sheet: ERART v F v 7

BANRT XS

gy T
1 - pEx = hEx
2 A el B Al
3 FhF A hE & BUHPBEZ
4 7 %K 7 %K
5 By bRy BEX Ry
6 oyl S U X
7 PEE Ry Ry bRy
8 Eov- WA ST <n
9 WLIhpEX BEELOBATL
10 Z7Lv—7 DlET

Task Questions:

o ML BYETME LT,

. PRI ANR D B o TEMEIC AR 2 VDX ENTT DN,

L B ANRDN D o T NZDN 2V DIE ENTT N,
ZDONRT v 7 ORI T,

L BRTATEND I E TT D

L BRENL LRAEHT AL EOREICLET D, BN 370,

Objectives: Students will learn about the vendor stands of Obon-related festivals.

[©) ) I GV

Outcome: Students will be able to explain the popularity of the vendor stands among Japanese
people.

Students will be able to compare and contrast Japanese and American vendor stands.

1. Compare-and-Contrast Activity: BB ANXR7 ¥ 7 (20 minutes)

Students will work in groups of four and review the answers from the task sheet. Then
they will discuss similarities and differences between vendor stands in Japan and the U.S.
As a whole class activity, students will create their own American vendor stand ranking.
(Interpersonal Speaking)
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2. Reading Activity: BB DA4WIIM ? (20 minutes)

Students will read the article about the popularity of vendor stands. They will answer
comprehension questions. Formative Assessment: Task sheet (Interpretive Reading)

BB D4 WITA 2

BREDSMAKRBZTIAROEIZR I EEFA, LT, BRVESZTRETT, BEORN
MERRDLZOIZELNEDTT, 2L BHIBREOFRTAZNH IO, (I hEE) Bixxz
) (BlFABEE) OSKREEEWTLIZ, Bl b1~4LIR U TLZ,  BHIEEs (Fix
) L BN (A BBEX) T, ZMEIEeNL (DT | 106 (Z L—T") B BN H D DD
®“Cd,

LD (T ZhEE) 1T, BBV TERXRNOHAS ZENnTEET, (LIBEE) 1donx K4
MTLER, SIXeEEZTHLRRILND IRV ELE, TH, BRYVDODERETH? (
T2 ZBEE) OWRIIRRITT, i, BVEORBRVITAMNIO (FFK) TR EEFA, Ax
Ry FTOENSHEROEOE DB DO LB LWEWETY, BWLISTLOM AT
(v 2T, &< oaviat., &AZBONTRWT, ZO#EX2E 2
51 [RA (Bfaxd < OMTTEIERy b)) ZKICANDEE, 45 FEOAEICTDH] REMR
HVFET, TELSATVOLRERSLEHTHY T30, FTRETHE L CATTWVL,
INTT )M ?

Task Questions:

1. What are the differences between men and women in their ranking of the 5th to the 10th
criteria of vendors?

2. Which one is the specialty of a major city in Japan? How is it described?

3. What are the suggestions for catching goldfish?

Note: As a reading strategy, teacher will have the students guess what the content is from
the title of this article. This reading comprehension activity is a scanning exercise.

3. E-mail Exchange: K125 & O A —)LZZ# (15 minutes)

Students will explain about an American festival through a simulated online chat
exchange with a Japanese friend. Summative Assessment: Simulated text chat
(Interpersonal Writing)
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Task Direction: Text Chat K72H & D A —/)LAIH#A

<9

5. Respond.

1. Describe the event.

BHBELATEL, WAAVRBERH LT ELEDBRBITRINATEZN?
2. Respond to a specific question.
EOLTEDORENDHE D ?
3. Explain the reason.

AHIEER, EIATRT AV IIOEBRYDODELEVHOLRWATLITET AV DB (T
IZEABRBENHLD? ENR—BFBANZRHDH ?

4. Compare and state your opinion.

~R. KEEITER, BbITo THIWR,

ok, Lo, £lblich,

You are an exchange student in Japan. You and your Japanese friend are going to a summer
festival tomorrow. You will participate in a text-chat message with your Japanese friend. You
will have 90 seconds to respond each time it is your turn. Your response should be as full and as
appropriate as possible.

Rubric: Text Chat

3 2 1
You made it! | Getting there WIEE O
effort
Task Response is Response is Response is Response is
Achievement thorough and thorough and appropriate but incomplete
appropriate with | appropriate incomplete
elaboration
Vocabulary Rich vocabulary; | Appropriate Often lacks Lacks
accurate usage vocabulary; appropriate appropriate
generally vocabulary; vocabulary;
accurate usage fairly insufficient, | insufficient,
inaccurate usage | inaccurate usage
Expression Natural and Flows with Labored; Labored;
flows easily strain or comprehensibility | comprehensibility
unnaturally, but is frequently is constantly
comprehensibility | interfered with interfered with
is not interfered
with
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Rubric: Text Chat (Continued)

4
Superb!

Mechanics and
Orthography

Virtually error
free or minimal
errors

3

You made it!

Errors do not
interfere with
readability

p

Getting there

Errors are
frequent and
interfere with
readability

Instructional Strategies to Incorporate Culture

1

Need more
effort

Errors are
constant and
significantly
interfere with
readability

Register and
Style

Register and
style are
consistent and
appropriate

Register and
style are
consistent and
appropriate with
few errors

Register and
style are
consistent and
appropriate
with many
errors

Register and
style are
inconsistent and
inappropriate

4. Homework Assignment: Reflection on &5 (5 minutes)

Students will fill out task sheet. Formative Assessment: Task sheet (Presentational Writing)

Homework Task Sheet: Reflection on =&

a1 ok w N =

HADERGET AU ZOREE THMNE T TT D,
HRDORABET AV I ORE TRADENE T,
ARDRER CTHRTEO—FIF X RBERIIMTT . ZUIRETTH,
HRIZDIFEREBE LT X T HRERIRI,
TAYVHIDORETHRI-O—FHFELREBRIIMTT D, ZIUIRETT DN,

Objectives: Students will practice and learn how to express their views or perspectives on the
cultural practices of Obon and related festivals as well as American festivals.

Outcome: Students will be able to type an article to present their views or perspectives on the
cultural practices of Obon and related festivals as well as American festivals.

1. Homework Review Activity: B H (10 minutes)

Students will work in pairs. They review the answers from the task sheet and discuss
personal views. (Interpersonal Speaking)

2. Cultural Practices and Perspectives Activity: 57 (25 minutes)

Students will debate on the differences between Japanese festivals and American festivals.
Divide the class into teams of two to four persons. Teacher can have students debate one-
on-one or in teams. Each student has one minute to make his or her case. This allows all
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students to participate without taking too much time. One team is pro-Japanese festivals.
The other is pro-American festivals. Teacher does not judge but observes and facilitates
the debate. Formative Assessment: Participation (Interpersonal Speaking)

Note: As a preparation for the debate, each team discusses its position. Teacher will assist
students to make a +/— chart. Students also make opening statements.

3. Cultural Topic Posting Activity: K725 DF{EV (20 minutes)

Students type an article about cultural practices and perspectives of American festivals
while comparing them to Japanese summer festivals. Summative Assessment: Article
(Presentational Writing)

Task Direction: Cultural Topic Posting K725 D FLE\

You received an e-mail message from your friend in Japan. He wants to help his sister write a
school report about American festivals. He has asked you to write about American festivals to
help with the report; it should include similarities and differences to Japanese summer festivals.
Write in plain or masu/desu style. Write at least 300—400 characters, including kanji where
appropriate. You have 20 minutes.

Rubric: Cultural Topic Posting

mistakes in use
of kanji

several mistakes
in use of kanji

mistakes in use
of kanji

4 3 2 1
. . Need more
Superb! You made it! | Getting there
effort
Task Posting is Posting is Posting is Posting is
Achievement thorough and thorough and appropriate but incomplete
appropriate with | appropriate incomplete
elaboration
Vocabulary Rich vocabulary; | Appropriate Often lacks Lacks
accurate usage vocabulary; appropriate appropriate
generally vocabulary; vocabulary;
accurate usage fairly insufficient, | insufficient,
inaccurate usage | inaccurate usage
Use of Kanji Virtually no May include Frequent Minimal use of

kanji

Mechanics and Virtually error Errors do not Errors are Errors are
Orthography free or minimal interfere with frequent and constant and
errors readability interfere with significantly
readability interfere with
readability
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Rubric: Cultural Topic Posting (continued)

4

Superb!

Register and

Register and

3
You made it!

Register and

2
Getting there

Register and

Instructional Strategies to Incorporate Culture

1

Need more
effort

Register and

Style style are style are style are style are
consistent and consistent and consistent and inconsistent and
appropriate appropriate with | appropriate inappropriate

few errors with many

E€ITors

4. Homework Assignment: Reflection (5 minutes)

Students will type what they learned about Obon and related festivals, including their
personal views, such as what was the most difficult to understand. Formative Assessment:
Essay (Presentational Writing)

Note: This is the review activity for the summative assessment on the next day.

Day 10

Objectives: Students will learn how to present their views or perspectives on the
cultural practices of Obon and related festivals, as well as American festivals.

Outcome: Students will be able to present their views or perspectives on the cultural
practices of Obon and related festivals, as well as American festivals.

1. Homework Review Activity: Reflection (10 minutes)

Students will discuss as a pair. Topics are what they learned, what they thought about the
Obon and related festivals, which activity they want to try the most and what was most
difficult to understand. (Interpretive Listening, Presentational Speaking)

2. Cultural Topic Activity: 7 =7 RAT 4 7 (25 minutes)

Students type an article about cultural practices and perspectives of Obon-related summer
festivals. Summative Assessment: Article (Presentational Writing)

You read a posting that asks about Obon-related summer festivals in a message board for
high school students of Japanese. You decide to respond. Describe in detail at least FIVE
characteristics of Obon-related summer festivals. Also, express your opinion or feeling about
Obon-related summer festivals. Write in plain or masu/desu style. Write at least 300-400
characters and include kanji where appropriate. You have 20 minutes.
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Task Direction: Web Posting V= 7R AT 4 7

Objectives: Students will learn how to present their views or perspectives on the
cultural practices of Obon and related festivals, as well as American festivals.

Outcome: Students will be able to present their views or perspectives on the cultural
practice of Obon and related festivals, as well as American festivals.

Rubric: Web Posting

mistakes in use
of kanji

several mistakes
in use of kanji

mistakes in use
of kanji

1
3 2
. . Need more
You made it! | Getting there
effort
Task Posting is Posting is Posting is Posting is
Achievement thorough, thorough, appropriate incomplete,
addressing all addressing all but incomplete, addressing
aspects of the aspects of the addressing some | minimal aspects
prompt and prompt and aspects of the of the prompt
appropriate with | appropriate, but prompt
elaboration may lack detail
or elaboration
Vocabulary Rich vocabulary; | Appropriate Often lacks Lacks
accurate usage vocabulary; appropriate appropriate
generally vocabulary; vocabulary;
accurate usage fairly insufficient, | insufficient,
inaccurate usage | inaccurate usage
Use of Kanji Virtually no May include Frequent Minimal use of

kanji

Mechanics and
Orthography

Virtually error
free or minimal
errors

Errors do not
interfere with
readability

Errors are
frequent and
interfere with
readability

Errors are
constant and
significantly
interfere with
readability

Register and
Style

Register and
style are
consistent and
appropriate

Register and
style are
consistent and
appropriate with
few errors

Register and
style are
consistent and
appropriate
with many
errors

Register and
style are
inconsistent and
inappropriate
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3. Summative Assessment: A v°—5F (25 minutes)

Students will present a two-minute speech on the Obon, including opening/closing
remarks, five aspects and perspectives/personal opinions. Summative Assessment: Oral
speech (Presentational Speaking)

Task Direction: Oral Presentation R tE—F

Your class is having a joint cultural class with a Japanese class at your neighbor school.
You are making an oral presentation to Japanese class students. The presentation
includes an appropriate introduction, concluding remarks and your own view or
perspective on the Obon. Choose an example of Obon customs and discuss at least five
aspects of your example. Your presentation time is two minutes.

Rubric: Oral Presentation

Task
Achievement

All five aspects
of Obon with
explanation

of view or
perspective are
addressed with
elaboration,
completed with
an introduction

3
You made it!

All five aspects
of Obon with
explanation

of view or
perspective

are addressed,
completed with
an introduction
and a concluding

2

Getting there

Three or four
aspects of Obon
with explanation
of view or
perspective

are addressed,
without an
introduction or

a concluding

1

Need more
effort

Less than three
aspects of Obon
with explanation
of view or
perspective

are addressed,
without an
introduction or

a concluding

and a concluding | remark remark remark
remark
Language Use Rich vocabulary; | Appropriate Often lacks Lacks

accurate vocabulary; appropriate appropriate

usage; variety generally vocabulary; vocabulary;

of grammatical accurate usage; fairly insufficient, | insufficient,

structures with appropriate use inaccurate inaccurate

minimal errors of grammatical usage; limited usage; very
structures, with control of limited control
several errors grammatical of grammatical

structures, with
many errors

structures, with
many errors

Fluency No hesitation Hesitant rarely Hesitant Hesitant
with confidence occasionally throughout
Comprehensibility | Understood Mostly Hard to Hard to
without difficulty | understood with | understand understand
slight difficulty at all
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Rubric: Oral Presentation (continued)

4 3 2 1
Superb! You made it! | Getting there AT
effort
Cultural Culturally The cultural The cultural The cultural
Accuracy accurate information information may information may
with detailed may have a few have frequent have significant
explanation inaccuracies inaccuracies inaccuracies
Resources
Day 1

1. Obon Video Clip

Obon Tradition

http://video.google.com/videoplay?docid=8227490687142963370&q=Japanese+summ
er%2C+obon&total=83&start=10&num=10&so=0&type=search&plindex=7

SSEZNE U]
http://www.katsuo-ji-temple.or.jp/v_season/summer.html
s v ok - BEE (RIS 23 L)

http://www.kyoto-np.co.jp/kp/movie/player.php?id=200708160kuribi-torii-
arashiyama

2. Introduction of New Vocabulary

Picture Panels

http://minnanokyozai.jp/kyozai/home/en/render.do
Day 2

1. Origami Diagram for making 25 & 9 H A

http://www.origami-club.com/season/tiyotin/tiyotin2/index.htm
Day 4

1. Introduction of New Vocabulary: £ ¥V &7 4
http://www.robpongi.com/pages/comboJAPANESEBONODORILhtml
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Day b5

1. Lets Dance RYLHE Activity
http://www.joho.tagawa.fukuoka.jp/tankoubushi/page_130.html?type=top
2. Compare-and-Contrast Activity: Western Folk Dance

http://video.google.com/videoplay?docid=-4202743711467153168&ei=UrqGS761HI
WWqwLAq52bCw&q=4202743711467153168#
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Appendix

Handout #1
BRIz & 5 —Ah
B0k HIF D it Jifs (L2
e EAY | IFET v
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BE )RR TR s
N i
g | Wk | adodgs | BPED
H A
ZaNG | e 1A B 52 Sl
. e | WO
BEZS 21 FRATHE DIE
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Handout #2
BRHGES A X HEF CAE
I. SAXEHEZEDERIV, (1 x8=8)

IT.

I11.

52

1. ZORITCHEZIZDT-DITKERE LT,

2. T—I7NOLEIIFEHOBERSRM I EOBIAM MY £7,

3. HELRISIDLIOVABNTT, AARTERIZGDETHY £7.
4. BENRLSHOWNERLTODOFY WTT,

5. BIFV DAL THRATHE, BHE, mubEKIRMEL E7,

6. ZOAITHEZEXY BT 7D keEEd,

7

O BEIITo T, FOBEEZENWZILED, Btz otz -
TIT> TS LET,

- HERZEDHTIEOIINAT> TR L 2 A & L ET,

. KRRV HOMITIF LT DRY YT,

ABEZY BEV K CAMY DREEWRLELIZLOIAIWL
E.2d04F FlRad7yv= G&IM HHEXK LL.Ew50DE

O

Bl clo TEWET RNV TWN A+ =116+ /SHETT
T, METOHEBEZOODRTBADAS Y 2 — LIIHEbE TEX RIS
(1x8=8)

ANHA+=H
JANA+IMH
ANHA+HH
JANA+RH
NA+=026+KH £ TOMEITZE DRI

BETEARNS L LKL IFL NS Z b EEHIA L S0,
(3x1=23)
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Handout #3-1

53



A Curriculum Module for AP Japanese Language and Culture

Handout #3-2

iKMW O EEE] Oy
£ Myt b A

EEE“kHﬂ&Eﬁﬂ&!n EADETIEL. BErSn
=iy LLESEOMIR. REBECACATLRALETEY.

E Ao e
Disoosiese-| NI =T/

A Ua—3a

WA TRAR (BB T

A Pt

<7
o 4 d ~ Y

[ ——

2 SAARM ST

-.l:ﬁw:a S47

(19:ef3 &2 1)

SMILE GO HAPPY
—IANFDD7 =V RAINEERE-

, @

.

rmamlmnAnwa

~PDFHS+6GP~

s e Tt b‘-—-;’!aJ.Ig.

(g = L e

54




Instructional Strategies to Incorporate Culture

Handout #3-3
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Unit 2: Energy Conservation (4 — 1)

Kyoko Shoji
Notre Dame High School
Sherman Oaks, California

This unit focuses on environmental issues, including global warming and recycling.
Internet-based authentic materials are used for reading and listening activities. The unit
covers Japanese cultural products, practices and perspectives on the issues. Assessments
include various types of tasks in formats similar to questions on the AP Exam.

Level: AP Japanese (fourth-year high school level)
Estimated Time: 90-minute class, 8 days (12 hours), including final assessment

Teaching resources:
Main textbook: Adventures in Japanese, Vol. 4 and workbook: Chapter 9 HiEK A. Students have
finished Adventures in Japanese volumes 1—3 and some chapters in volume 4.

Supplemental books:
Japanese in Modules 3 with audio cassette: Module 15 HiEkZ £ & 5 5 (7 /1 7)

Major online resources:

1. HiERIRDZ LB TR EhHEtE o & —
http://www.jccca.org/

2. MIERIRIZALRS (AR — & A K
http://www.ondankaboushi.jp/boushi/

Unit Outcomes ‘ Evidence to Evaluate
To create a video commercial for an original “& T % 7 v X" to Video
be sold in Japan.
To discuss global warming and energy conservation with Recording of discussion

students in Japan via Skype (free Internet-based telephone call).

To post an essay on “HIERIEDZ{LBS 11" (global warming, its
effects, ways of recycling and energy conservation in the U.S. Essay posting on Web forum
and in Japan, and suggestions for energy conservation with

opinions) on a Web forum with students in Japan on Moodle.
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Modes of Communication

Interpretive:
To read authentic/semiauthentic materials on global warming, energy conservation and recycling,
and understand the main idea(s)

To understand the main idea(s) of the video clip, “5» L & G "

Interpersonal:
To discuss what we can do to conserve energy and reduce garbage

To discuss recycling in Japan and in the U.S.

To discuss above topics with students in Japan via Skype and Web forum

Presentational:
To explain how to take out garbage in Japan

To narrate a 4-koma manga,

“=2 I ? H"” to demonstrate their knowledge on the practice of taking out garbage and recycling in
Japan

To explain the basics about global warming and its effects in Japanese, both orally and in writing
To write an essay on the topic with opinions
To give specific suggestions on conserving energy

To present an original product that helps to conserve energy through a video commercial

To understand the concept of “mottainai” and Japanese attitude toward energy conservation
through the practices, products and perspectives below

I D5R], AIOH LY

Sharing the same water in the tub

Mottainai Baasan (picture storybook to teach
about conservation)

Mottainai Obake
Reusing water in the tub for washing clothes

Using washed, reusable utensils in school
lunch, #3 £, at elementary school

Using handkerchief and kitchen towels instead
of paper towels

Using % 9 & A to clean the floor

“Mottainai” song, “Mottainai Ondo” (dance)
Garbage bags certified by cities

Posters to show instructions for separating and
disposing garbage

INCITF SENN EFIEN
(instead of paper towel, 55 L &

BxXS X
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Comparisons

Students compare people’s
awareness toward energy
conservation and recycling in
Japan and the U.S.

Students compare ways
of separating garbage and

Mottainai and wastefulness
(language comparison)

recycling in Japan and the U.S.

Instructional Strategies to Incorporate Culture

Connections

Students apply background
knowledge on global warming
from science.

Students gain awareness of
the effects of global warming
and what can be done to
protect the environment.

Communities

Students discuss global
warming, recycling and
energy conservation with
students in Japan via Skype
and Web forum.

This unit is divided into four topics.

Vocabulary ‘ Grammar ‘ Kanji

Topic 1: YA 7 & I3 (review) filE  #
UVHhA 70, 2Z&hE, G, Xy N .S <)+ 7 Rl YA
B, Wi % (hB) L MR | S AW A
AR B2 D, R0, Blle, by | ~T2iR vy 22 e
5. kD, KD, BE=— T 7
X?"/ﬁ F—, v s F
B8 |8 ZAHF. mEE, £
&56
Topic 2: HIERIRRZ{L ~TLEH, ~T&EDL -~ HiEk R

> yH (32 2t g = AN T% Nf; L N fo’\’li NEfiea prry,
J@ﬁﬂmﬂﬁﬂﬁ F”ﬂl%_\ BB, ZER. A P o~ F 2 L~ ) ~7 IREE  EREE
i RRERR, )\FEFJ‘\ K BILE, Y . passive form (~ ZFL T HR K
TRNLVX—, XA x>, =T 2 )
. OEERR, OKBEEL. BERL. K.
HER AT A, e, HOT, BT
LiFsn, LT
Topic 3: & o 72U 720 ~R AT H 272N e H OBk EiR
NI p . .|~
CESNEE NE NS V2 .

. ~ VA ~ 7
— TR, Lo, gicr | TR BEEE
DL DA KL, ﬁwﬁﬂ e | P
A EERE T V=Y —,
Iij]l:jb XNy, XaXa, o
Va=v4
Topic 4: HIERIRBZALES I - B=x%xt | ~& 912 LT 5 (review) (AR, AR
2:!:‘
# ~TE % HS
AR, BAH, 0BT, 2o g HETR) XE
<, TEDHET, XEE, 55 11
~Z

b
P SRR/ [ = v AR

4 O R




A Curriculum Module for AP Japanese Language and Culture

Unit Plan
Topic 1: VA4 7 1Lt a

Objectives:
To learn ways of recycling in Japan

Expected outcomes:
e To understand instructions on the Internet on how to categorize and separate garbage in Japan

e To explain basic ways of categorizing and separating garbage in Japan through story narration

e To compare recycling in Japan to the situation in the U.S. in a simulated chat

1.1. Introduction to the Topic

Teacher asks class questions about garbage.

L. WoblEnnaIZHLETD

2. TDHIILTEARTHEETE LD,

3. FRTEARIIZHETET D,

4. ENTME ) VA 7 LTOET
1.2. Introduction of New Vocabulary

Teacher writes U ¥+ 7 /L (recycling) on the whiteboard and students provide
vocabulary related to U #1 77 /L to create a concept map. Teacher writes the words
generated on the board in different categories. Students may start looking at the textbook
and giving new vocabulary.

Students ask the same questions as in section 1.1 about recycling, with follow-up
questions using new vocabulary in pairs.

Sample vocabulary learning activities:

1. Teacher points at words on the whiteboard and students tell the meanings.
2. Using flash cards, students play “around the world”

3. Students write questions using new vocabulary for homework and ask questions in
pairs in the following class.

4. Students rephrase new words using other Japanese words.
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1.3. Introduction of Kanji

Kanji is introduced in context and, initially, for recognition. Then students will participate
in learning activities of the new kanji, both individually and in combinations, that

will lead to “intake,” as evidenced through appropriate usage in writing and accurate
recognition and comprehension in reading and listening.

Sample kanji learning activities:

1. Students create stories with pictures using components of each new kanji, upload
on KanjiWiki (http://tell.fll.purdue.edu/KanjiWiki/) and present in class.

2. Students guess the stroke order and provide explanations (if necessary and
appropriate). Teacher shows stroke order by writing each kanji on the board.
Students take notes on the kanji.

3. Kanji Around the World: Teacher shows kanji flash cards one at a time, and two
students compete at reading the kanji aloud. The student who wins moves to
the side of the next student and the sequence repeats. When one student wins,
everyone in class comes back to his or her seat, and the game is over.

4. Kanji Karuta: Compete in pairs or in small groups. Get the Kanji card read by the
teacher. Then students take turns reading kanji aloud in groups.

5. Practice reading kanji compounds using PPT. Students are directed to use
strategies to guess meanings of compounds based on their knowledge of kanji (e.g.,

HEBl> BEE N HEL \>free of charge).

6. A passage is provided, either on paper or at the class level on the SmartBoard, with
blanks (e.g., cloze passage). A list of kanji compounds is provided on the side, and
students can attempt to fill in the blanks with the helping words — individually, in
pairs or in groups. The key is to have students practice and apply all their learning
strategies to make sense of this passage (e.g., using radicals, understanding of
individual characters, using the verbal endings, or particles, or topics, etc., around
the blanks as clues).

1.4. BRATO I I 0HRoHT

Activity 1: Through an Internet search or posters on the board, students are introduced
to how garbage is categorized, separated and taken outside for disposal in Japan. Then
students study the garbage disposal practices in Sendai City on the Internet and answer
the following questions to check for understanding and comprehension.
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Worksheet: T X DOH LK

SHIRIMTIARDMETIHEATHET, TIDOHLEFOVA M2 T, BRIZERZ LRIV,
http://www.city.sendai.jp/kankyou/haikibutsu/garbage/wake_01.html

LEDIETELD, RlHRID ) LTRTEMD Y A M EfEY RSV,

2.ENENOIAINFTEDOHT TY =TT,

3. I HAREE TICH S 2T NIER Y /A,

4 BT A0, ROLOBPNERL A2 E LT BTAEDICIE. WD 1 E47m,
Ty —

BTNy R
{17

A=

I —F—

5. 1721272 B, WHZRWHEDZE S LETH, 5 Liebnne BnEd i,

1.5. Story Narration “Z X D H "

Students will draw 4-koma manga and narrate a story.

Instruction: Create a 4-koma manga and narrate a story about how to separate garbage
and recycle in Japan. Make sure to use the new vocabulary and the cultural practices and
perspectives related to recycling in this chapter. Pictures should reflect Japanese culture as well.

Step 1. Make an outline.

5] ©  Picture l: AN SAHD FF ! !
Picture2: ¥ v F @ “TIDH LS ORAZ—% L ET,
Picture 3: & X Z /017 T, HL £,

Picture 4: &, KEH72 P TCTCLENELL!
Step 2. Draw pictures.

Step 3. Two-minute oral presentation with your manga in next class.
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1.6. Simulated Chat: X DHLEFE VYA 7L

Instructions: Students have a simulated chat with a Japanese friend about recycling. They
have 20 seconds to respond to each question. Students should record their responses
using Audacity and evaluate their own recorded responses against a rubric and try again.
Teachers may use this for a text chat as well. In that case, they may use the text chat
function on Moodle, or show questions in PowerPoint slides and have students type their
responses in a Word document.

F v v FOERM
1. 9bTlE, FARFEFEEZ T THD?

2. 9, BTV OBBEEROH E X6 &2 ST, THEHTAE, &2
AT, BARST, TIIHTORKRERDOL, H-TH?

3. 9% 9H, L<H-oThHbh, v ELATEEIRC-TII AN
30D ?

4. T, FRTIFH, ATV I A7 LTH?

5. HL——= o THEW-Z2ER1HAATETE, HL—r—osTC
fa] 2

6. TI, HUMNELI, L, i,
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Topic 2: HIERIERR(.

Objective:
To understand basic vocabulary related to global warming

Outcomes:
e Toread a passage about global warming and understand the main idea

e To explain global warming briefly by writing in Japanese

2.1. Introduction of New Vocabulary

HERIEALE (V=7 A b F v rm—RLiebD) 27 ny=r 4
—TRELRNS, HEEOEAZT D,

http://www.jccca.org/kids/ondanka.html
2.2. Listening/Reading Activity #1

Students listen to the online storybook Midori-chan no tabi, read by the teacher while
pictures in the online book are projected on the screen.

AR« B E D B % DK http://www.jecca.org/kids/ehon.html

Students then read the story independently and answer the following questions.

Reading Text: I RV b ADHK
TR BRADKE WD FEEZGAT, HAFETEMIZELRI VY,
http://www.jccca.org/kids/hpondan/index.htm
ZDFEDT =TT D
HIERIERAL (bW I BALEAN) IJMATTTD, RS LWVWAEAGETHH LRSIV,
HERIRBAL ST & RSO TIXME Z D £,
HERIRRR(E 2Tt &, FORITE I 2D 70
flC EARZ ENEZ Y T
IR BRATMAR IO 2o TRLEH LD T,
AR LTS Nz &7 (T, 28T,
T RUBRAE. ZTRNBEARZEEZT DI LESD,

© N o o bk w Mo

2.3. Reading Activity #2

The class is divided into four groups. Each group will read one section, make a vocabulary
list and prepare to present what is written in the section (#1-3 on the worksheet). When
the students are ready, they form groups of four (one from each section). Each member
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is responsible for sharing his or her information with the rest of the group in the target
language. As students listen, they may interrupt to ask questions for clarification. Each
group completes #5 on the worksheet by answering the questions.

Students create a vocabulary list using http://www.kantango.com or one of the following tools.
Rikai: http://www.rikai.com/perl/Home.pl

Reading Tutor: http://language.tiu.ac.jp/

Reading Text: HERIEBE(L
Section 1. HIERIEERAL & 134>,

HEROE DD ORGUTITIREZE (BALDSZI9M) HAE WS, HEROEEZ ABINARE L
LTWVEEIZL TSN TWATANSS ENTND, ZOHANRWERERITE THELS 2o
T, AEMPEATLE S, TH, BEDREIT RIS 2T EMEREH TN LTETL
F 5, ZHNNHERIRR LTS,

BEZFET ANINANAH D03, HERIER LI B R E 2
ZANVE LI EHIZZTHWDHDIEFbRE (IZEADTZAT)
DSZTER, “BbRFIL, AR EEZROTRE, 22RH
W SAMD, BOBIFBROTIE S, CBERFEND KK F
252 T, WEkaE A BT LTLES,

HEHEE-CMRATHE (02 9 &) 2@t 2oich, BEXE1ED

20ICh, AMRAR, RIHT AR EZERL LTS, VO t
HHSTWNDHEDICH, ZNHE R L THESTWVAE H DR
Wo X 5,

Section 2. HERIEB L3 ETe L(ATHE Z 5D,

HERDOGIEN L3 d & Mt (7eA & 2 <) ORKI (O
X o) NETFEY LT, #OKBPSZD, RO/
WEITHEIZ L3 d LivZeuy,

HARTIIHEOKN M EFT5 L, WiEDI0% < SRR 7
>TCTLZE 9,

ZHUCHK (Z 9TV CoAIEoOR EDKE (VW)
NezbEEbNT W5, BARATIIEFERF (LywrHBw D
Z99)

MEZTZV, KR EDEEYM (D)3 b)) PEETLERIUEIICEFELRERLS oz, &
ETWEno2ER (BN bw)) OURWNREZAZ LRI TV,
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Section 3. % D IBBE(LITIAEE o TWVB DD,

bHOEMm (A x 1<) OKRLEWILOKIFN L IFHED TWDOREH hAFL) EhTn
B, ABEOK DR o TETCWVD, FyFaZ /<ot LB NZNE I NHT
W5,

THICHETERTLGS (O CxrH2&Lx9) EXENDTFALEIIYNETHE W, W (29
D) REEH (959 9) . ik (Z5FTV) haiEo, bR HRPTHEAE (LAZ
<) iE (OB ZEZILTWD,

20 A T D100 RN HIER AR D~ & A TR0 CRIEN EN o725 (135 2<) Eh<T
WAL, 50 FF TIHI00F% 121314~ 8 CHIREN AR D &, BEE=Hid Tl (L%EL)
Lfb\é

Section 4. ¥ 5 THIZWVW\D D>,

HERDIEELZ TX 7208651k (1F9 L) 357202, AARPHERD Z & 25 2 il
SYNAR

ﬂﬁﬁ%k@ﬁﬁ(ﬁmmm)&ﬁ%&&%moﬁm%%ﬁ
Tl Lo TRZIAER LN STZIEA Y, BRI EODT )L
F—DEeEDINNIIRE DT DT ERKRYE, =& 23 72
NHWVRNARLOEXRLCA TV W T LEDDIT % L,
WD Z ORI - iX % LITEROTe 72300\ 72,
FHIZ, WWFTICBEHEICE > TITo720 . £ HD
ETTCTHLWVLDOEE ST THOHL =R AT —DT7ED
MNZ2 D, THHWV XN L

7o, TOTHELRTIFIC MILREZEZHTZ LI 500, FHLOBEWOAUIZIEY A D
nNHL0E, VYA 7L L9,

AR EOREY) (Lx<52) 1T MERFEZRN (2w H L) LTINDHDT, fHEKR
IZLTHETL I,

http://www.jccca.org/ondankan/pdf/leaflet03.pdf (Z# &2 H LICEEZELZH D)

Worksheet: #EKIERE{L

1) BHHDEZ L a rObhbRWHEEICH (BA) 20ERE, BEZ2UOTIC, £TE
A& Z 7RI,

2) LPHLRVWHEEAZ10Z £ T2 H A T, kantango.com &/ > THEED A M &EED &V, £
NWENOHFEDOET:, UL/, Bk (G 22X R 30,

3) B/ varEHAT, BB bNL oI LI, FFZ, XREZ23ETT,
4) JNV—FZhoT, MDONTHSDEZ 2 a v OB LENZHZ TS,
5) Z/L—7"TWo L LITFOEMIZEZ RSV,

1. BRI & 13m0y, HEREE LT /e = 5 DDy,

2. MIBRIRRE LA T & E AR T E D Z D0,

3. L IIEBALITHEE > TWD D0, 72D,

4. E TR DD,
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Topic 3: & 272V 721

Objectives:

To understand the concept of “mottainai” and attitude(s) toward conservation in Japan through
Japanese cultural products, practices and perspectives, and compare with those in the U.S.

Before the unit: Students read the following Web page to have a better understanding
of “Mottainai”

http://en.wikipedia.org/wiki/Mottainai

Students read the article on NPR about the Mottainai Baasan book in Japan and answer
the following questions in English (or possibly in Japanese, provided with a list of words
that they can “guess” as to their English equivalents).

http://www.npr.org/templates/story/story.php?storyld=14054262

1. What does mottainai mean?
2. What is the origin of this word?

3. What do you think about the lessons in this book? Are they important or relevant
to your life? Why or why not?

4. What do you think about the Baasan in this book? Why?

5. When you were little, were you told not to waste things? If so, what were you told
not to waste? If not, why do you think these lessons were not taught?

3. 1. Mottainai song b - 7272 i (YouTube)

Students will watch a video of the “Mottainai” song from YouTube. Then they work on the
following worksheet in pairs and go over it in class

b 2 TEWN RO DIRDOHKE
MOTTAINAI H— b > 72 720
Lol B REED
ZAUTTTEIT LRV DT
RN IR 2Ry Ay Ry ARy Ry oz K
Holn R K
ARV AN SRV AT A
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KXY T T =T =7 —
SHbLTLEDT oL
HREOWNY LYY IS
L LEEE bolknian

IXANETHEEL FAoFAT FHILEED
Vy— Vy— Vr— Vy—
BKOBEBRLoE 72 LIE b~ bolznZzn

LSV IER A"RNEDEBESAS
WERDOBPIEL o N
PT— & Ao TS
TH BEAOHIIREK
INoT Holkly bHolkznin

AN A N AR N A VA N A A AR S A AR S b A VA AN
H oAk
ARSI ANE SROY e AVAS A

T—Av Fx—ny va—vA Fa—W
bt ht & BRXWTFE
BRENRNDS WoZiIZLE ook
DZLbeoleb Holzngn

T AT aX—— H ol
Ok Lk 2o T &AL
SBOATES BYIEEAT

HO—REI<SHW fEbl HMAT

MAT PDAT BHAT
FAEDLIRZEOBAKED
EAETELOM () £5LED

NI NEHRD0AT
ML H THMmEH X
[N AV AR SRV VA

HoltWhrntBoZED
FUE DI LAV DS
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Worksheet: & 2 72U\ 2V DK
1) ZOHROHFIZHD ““H 57 FEOERII M7 L BT,
1. 3XF Ve s F—r—r—
2. WEDOHNY b E Y I
BNEAMETDHLEL, FlOLEH Vr—TUry—TVy—
4. BT —v b Ao THINRS
5.EAEHELDITESLED

2) ZOWOFT, FARIEN “Bolzngy Lo TWET A, 5 OEX R I,
(Vv 770

1.

2.
(INANL—LT)

3.
(£ D)

4.

3) HAOmHDEFEDOPTH AW WEES Z L IHMA T, ~oiER L, ~9& (&
%) . ~7RAT, BEST, 5HoEX LI,

1.

2
3
4.
5

3.2. Watch video clip “b > 7=\ 720 B{BIT”
http://www.youtube.com/watch?v=bR3xTUL-KOM

Students retell the story using ~ A/ 725 T in pairs.
3.3. Read a portion of b > 7-\WWRWIHEA F#A)

http://shop.kodansha.jp/bc/ehon/tokusyu/200410/index02.html
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3.4. Watch video clip of “% - 72\ 72\ FHE ” (song and dance)

http://www.youtube.com/watch?v=1f10PKFVxRE

Students will make a new “Mottainai Ondo” by changing words in small groups and then present
it to the class. & > 72V 72 W HFAD K

HEboloWenZ &L TR
HolZN RN & LTRNND
bolongny b olonZen
HolZN RN & LTRNND

BIHDHIZDIEOZL
HoblZoWn=ZIiEAH5S
DI LT THNND DN
HEIFEC I I RARAB Y~ A

#

CodbLrbBhrd DLl
I EDH O TUENENIE W
BINA DD E T TDH DN
bolnWrnWiEbs A< b &

TH

3.5. Proverbs

Discuss the meaning of each proverb. Describe situations in which each proverb can be used.

HEHOEY
R =AY/ [ A
Topic 4: HIEKIRERLEA IE /B = 1%t 3K

Objectives:

To understand cultural practices to conserve energy in Japan and discuss what people can do in
the U.S.

Outcomes:

To develop and demonstrate an understanding of ecology through the “Ecology Awareness Test,”
as well as the 3 Rs in recycling and 10 ways of conserving energy as taken from Japanese websites
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4.1, —Tan —FJ X b (reading)

Students will take the “Ecology Awareness Test” below for a score. Class discussion follows.

Worksheet: Tau J—FES X k

Wob LTS (2) BaeLTWs (1) LTwawy (0)
1. HRESHEEZ Y VA 7 LD THFBICAN TV S, ()

Ny MR MARTAREXHILY A 7 VOFIZ AN TS, ()

VA7 gy TRl —Vk—LaE0 Lo LT, ()

BREGL R R bl XL, RBLTLHS, ()
BRAEIDODAIIE, T TLRNBDEFSTND, ()

BT EXITIE, BNy 7 2R TT-o T, LYSEAE LY, ()
FENTTOTH—IRAT = R= =T L— & TEX 5 HEb2v, ()
J—=h, ZAUD, LI NTHRBETHES, ()

HAKCTTELL M by R =% fioT5, ( )
CHERO ) — RREAEISEHoTVD, ()
CET aETEL RS bRV, ()
L TCEDRTHEITELRNT, AL EHITLTWD, ()
18. 2B AKRELIFICLARANEYICLTWE, ()
14. o TWARWEROEBERIZTVOBHETLoICLTns, ()
T ()

0-8 FIEEETT, DA TZRAFXF—%HHNTHLIICLEL X I,
9-
iy

© ® N o o A W N

_ s
N —» O

16 D LBEEMESCZ AL F—HHNOZ LE2EZ TCWETR, DWOLZRLX—2HiKT 5
ANZLELE D,

17-24 T 2WTT ! BT T ERIERZLE IED 7= DI AT > THET, Zhnb s oOF T
TZEWY,
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4.2, V¥ A4 7 VviD~—7 (PPT):

Students guess what each symbol means and attempt to explain each one in Japanese.
VWA 7 VvD~—2

http://www.tokyo-gas.co.jp/kids/eco_06.html

4.3. Reading: 3 Rs

Students will read information from the website and get the main idea by answering the
following questions. Students are reminded to guess the meaning of kanji compounds as
used in context.

Worksheet: 3 Rs

http://www.lion-jimuki.co.jp/ecology/ecokids/3r/index.html

| EF2" HUMBE LAS AL VA L) EE
§ LT L B EAR, 378 (LASA) SHEs (2
’LL/)\ T E VD TR B BT VET

AT ETTTIL, DEE D) ZRFEE-THEN DTS "7
;EEJQE(L;_@:‘BTF\JL/% VOEEEA (I ATAB)EERED TN
2k 5

e -

 S——

BRENTATTE I,
1.
2.
3.
FNEFNDRD ZODNNEEX S,
1.
2.
3.
o
3Rz 7—n2TA? mEUBILOERS Reduce w722 N
' ' === ;i')i%:(féfib‘ﬁém\cti[:bctituiﬁij](c:i& i
T A E TR TR S E R 5 DB, e - ) {
e s Tel2E "R BT EE. BATERG | .
Salan el s W i BEELTLIST, E= ooy | 9O ) |
= = g | 2R R EE TRE B T Al Lo i
1 Reduce ()72 —2) =J3#HaiLs, { AR T3 () R BEE BT T HITNIE
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4.4. Read FPRET T HiRBELXE

http://www.jccca.org/component/option,com_docman/task,doc_details/Itemid,622/gid,19/

» Practice reading in context, using pictures for clues and strategies for decoding
and encoding kanji compounds.

« Explain 10 things from the reading using their own words.
«  Write 10 ways to conserve energy in school/home.
~ X IHIT LTV D (review), ~72 & o, ~F F,~Z &
4.5. School Announcement

Practice making a school announcement based on a flyer promoting energy (i.e.,
electricity) conservation.

Instructions: Imagine that you are making an announcement in Japanese to an

assembly of Japanese students visiting your school. First, you have one minute to study

a flyer in English. Then you will have one minute to record your announcement. Your
announcement should have an opening remark, details according to the flyer and a
closing remark. Deliver your announcement using complete sentences in desu/masu style.

Assessment Criteria: 2008 AP Rubrics

LIGHTS OUT!!!

Help reduce carbon dioxide emissions and raise awareness of
our growing overconsumption of energy!

Sunday, April 6, 2008, between 8:00 p.m. and 9:00 p.m.

Just by turning off one unnecessary light, you are helping to save energy!

46. BT v X

Teacher will show the actual or pictures of common 5 =+ 2 > X, suchas 5& A, £
Y& N, A, BHAN, T7o> and students guess what they are and how to use
them, in the target language.

Hands-on Activity with Furoshiki
Teacher shows 55 L & and students brainstorm many ways of using 55 L .
Teacher lets students try wrapping objects in different shapes with 54 L X .

Students watch “5 5 L X §# /4" video clips from rurubuTV
http://www.rurubu.com/tv/

Students try some basic ways of wrapping.

Students compare 55 L X with the bandana.
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Summative Assessment Tasks

1. B8R vy ADavw— v)LET A

Students “invent” a /4 = 2" X to sell in Japan and create a video commercial in pairs.
The products developed have to reflect Japanese lifestyle. They upload their video clips on
Moodle and get comments from Japanese students.

Instructions: Let’s create video commercials of your original & = 2"~/ X to sell in Japan!!
Your product has to reflect Japanese cultural practices and perspectives.
Work in pairs. You must include the following:

1. Needs for such a product

Name of the product

Description of the product and instructions as to how and/or when to use it

Ll

Reason(s) for the audience to buy the product
Grading criteria for video commercial:

Content (10)

» Rich vocabulary and grammar (10)
o Accuracy (10)
o Fluency (10)
« Video editing (10)
2. Interviewing Students in Japan via Skype

Prepare 10 questions about ways of recycling and saving energy in Japan. Interview a
student in Japan via Skype. Discuss global warming, recycling and ways to conserve
energy in general. Share your opinions and provide information on energy conservation
in the U.S. Comment on your Japanese partner’s thoughts and ideas. Students record their
Skype session and submit sound files.

74



Instructional Strategies to Incorporate Culture

3. Essay

Write an essay to post on a Web forum with students in Japan.

Include: What is global warming? What is happening as a result of global warming?
Discuss different ways of recycling and saving energy in the U.S. and Japan. Include
findings from your interview. Make five specific suggestions on how best to save energy
in order to prevent further global warming. Include your own opinion on global warming
and energy conservation.

Length: 700-800 characters
Submit draft and get comments from teacher (10).

Edit and upload on the Web forum. Receive comments from students in Japan and
respond.

o Content (10)
e Grammar (10)
« Vocabulary (10)

o Spelling and Kanji (10)
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Unit 3: Travel and Transportation
(AT & 2% )

Naomi Okada
Lowell High School
San Francisco, California

An essential motivation for studying Japanese language is to know how to travel around Japan.
By incorporating “culture” as an integral theme throughout the unit, AP Japanese students
will deepen their content knowledge of Japanese contemporary culture. By the end of the unit,
students will have learned meaningful life skills, such as how to check for lodging, use public
transportation to navigate around the city and create a realistic travel itinerary.

Level: Estimated Time:
Advanced Placement (4th year) 40-minute classes x 8 days (2 weeks)
Unit Outcome Tasks | Evidence to Evaluate

As part of an imaginary trip to Japan, students PowerPoint
will plan two full days of sightseeing with

a partner. Using a PowerPoint presentation,
students will showcase their cultural
knowledge as they describe transportation
routes and famous sights that they enjoy
during their travel.

Oral Presentation
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The 5 Cs of Foreign Language Education
Summative Assessment Tasks

A. Communication
1. Interpretive Mode

Working with authentic and semiauthentic materials, students will demonstrate an
increasing ability to identify main ideas of unfamiliar content and determine writer’s or
speaker’s inference. To make appropriate interpretations, students will be required to have
a deep understanding of the rapidly changing trends and values of modern Japan.

Summative Assessment Tasks: Students will frequently view or listen to authentic and
semiauthentic materials that are intended for native Japanese speakers (e.g., train station
public announcements, 5%~ —7 . bus tour pamphlets, hotel websites) and answer
multiple-choice questions.

2. Interpersonal Mode

In order to maximize students’ opportunities to use the target language in a variety of
settings, daily lessons are designed to be highly interactive and student-centered. Whether
through pair, group or whole class activities, participants use different registers to discuss
their opinions and perspectives on various travel-related issues.

Summative Assessment Tasks: In the language lab, students take part in a simulated e-mail
exchange. After reading travel-related prompts, they must reply appropriately within 20
seconds. The teacher gives feedback on a holistic basis, similar to the scoring guidelines for
the AP Japanese Language and Culture Exam found on AP Central® (apcentral.collegeboard.
com).

3. Presentational Mode

Throughout the AP Japanese course, students must make frequent oral presentations that
are explicitly linked to the content of each unit. Language lab sessions enable students

to master conventions of communication when they narrate a coherent and culturally
appropriate story, and write timed compositions on travel and transportation.

Summative Assessment Tasks (Final Unit Assessment): Imagining that they have gone on

a short trip which includes two days of Japan sightseeing, students will share their travel
“experience” by making a three- to four-minute PowerPoint presentation with a partner
(speaking) to help future travelers and complete a travel journal in Japanese (writing).
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B. Cultures

Instructional Strategies to Incorporate Culture

An integral part of language learning is culture and its three interrelated components:
perspectives, practices and products. The unit is designed so that students will become
skilled analysts of how Japanese products and practices are derived from its society’s
underlying attitudes and beliefs. Throughout the unit, students will analyze products of
Japanese culture — both tangible (e.g., SUICA 77— ) and intangible (75 H#.0 F B fii%)

— research behavioral practices (e.g., traveling during Golden Week), and be able to filter
their perceptions through the cultural lens of Japanese people.

Products and Perspectives

Cultural Products for Travel

HAROHK, /SAFR— K, JR/XA, SUICAT
— R, FIRT—XF = s EEER. T
A RT w7 HREVOBED, B B, &
R, BEVRRART I, 2—AKRAT )V, ik
g, B8

‘ Practices and Perspectives

Cultural Practices for Travel

JRNADE, SUICAT — RO, HEdrE
SETCOWEE, BFRREV (AREEFT) 1T
W, UROB(bER LTRET 5, UKL
FHEY OEODTHMAT S, BLELR-> TR
5, BIRIZAD

Cultural Products for Transportation

TAT/NA, VLT RA S J Y — o H Al
Ji. VRS FRES . B, REZIER. B
~—7, BER. AN —— K HEK
®, BN, HAIER, BEAL, KE

Cultural Practices for Transportation

RIS RIRD, BAERZH~D, B
ZDTH . T LRV, HEBOEZTT .
BORICHGEZE D, TmhEBAV 2 T5, #
Wilan C7 ¥ A M5, HAETEBZ T,

EHORTRAD « LA

Summative Assessment Tasks:

+ In the language lab, students do a written and spoken presentation of their cultural
perspective on Japan's modes of transportation (e.g., electric train, buses, bullet
train) and Tokyo.

o Through both oral and written presentations on their adventures in Japan,
students will demonstrate cultural literacy by describing products, practices and
perspectives as they relate to travel and transportation.

C. Connections

If the foreign-language acquisition is interdisciplinary, it will allow language learners to
broaden their knowledge across the school curriculum. The AP Japanese curriculum
integrates the educational experiences of students into other subjects. For example, when
comparing gasoline prices in the U.S. and Japan, students must utilize their math skills to
convert gallons into liters. By incorporating the educational experience across disciplines,
students are able to learn in a more holistic manner.
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D. Comparisons

Knowledge gained through course materials will allow students to discover patterns
among language systems and cultures. Learners will analyze linguistic (4575 used for
public announcements) and social practices (new drivers display a #/]J.0># ~—7) and
demonstrate an ability to use the target language appropriately in different social contexts.
As a few students in the class come from multilingual backgrounds, they refine their
critical thinking abilities by comparing Japanese practices with their own.

E. Communities

Although concerted effort is made to have students practice Japanese in real-life

contexts within the AP Japanese course, they must have opportunities to use the target
language outside of the Japanese classroom. Within the school community, students’
communicative and receptive competence is put to the test when they present their travel
knowledge to others (i.e., underclassmen in the Japanese program). In addition, the
proximity of a Japanese-speaking community makes it easier for students to hone their
communication skills outside of the school setting and become lifelong learners.

Instructional Strategies and Assessment (Differentiation)

Throughout the unit, concerted effort is made to employ differentiated instructional strategies
(e.g., Jigsaw, Round-Robin Sharing), which utilize the multiple intelligences (e.g., auditory,
spatial, kinesthetic). Assessment is frequent and varied in order to employ low and high levels
of Bloom’s Taxonomy scale: list ordering, recall, sight passage reading, translation exercises,
developing and presenting a travel itinerary, and independent practice tasks, which are
modeled after tasks found on the AP Exam. After the formative assessment, the teacher will go
on to the next step if students demonstrate understanding of new concepts (e.g., recognition,
matching). Instruction can be adjusted if it appears that students are not progressing. Prior to
assigning the summative assessment tasks, the teacher shares the analytical rubric guidelines
so that students are fully aware of the criteria upon which they will be evaluated.

Lesson One: Travel and Transportation
Five-Stage Instructional Sequence

Lesson Title Estimated Time

Travel and Transportation | Advanced Placement® (AP) | 40-minute classes x 8 days

The thematic unit is split into two instructional plans: 1) Travel and Transportation, and
2) Tokyo Trip. Below is an outline of the first “Travel” lesson, which includes five elements
of an effective instructional sequence. All resources used in the class activities can be
modified by the teacher to adjust to students’ language levels.

80



Instructional Strategies to Incorporate Culture

Lesson Outcome Task (Summative Assessment): At the conclusion of this unit, students

will make a two-minute oral presentation on their proposed travel itinerary from Narita
Airport to Tokyo Station (Presentational Mode). The task requires students to compare
different modes of transportation, such as the Narita express train, limousine bus, etc.
(Interpretive Mode), and go to a Japanese hotel’s website (http://www.ryumeikan.co.jp /
yaesu.html) to check for room availability and make reservations (Interpersonal Mode).
This task is the beginning of an imaginary H A 5.7 kAT,

Day One (40 minutes)

Objectives: Cultural Appreciation and Awareness

« Students will be able to take the important steps needed to prepare for a trip to
Japan (e.g., /N AN — b Z #Efi 9 %) and know which cultural products (e.g., JR
2N A ) are important for traveling.

« By reading a passage on Japan travel tips, students will build their knowledge of
cultural products, practices and perspectives (PUZ=/E % KF(Z 9 %), which may
differ from their own.

Stage One ‘ TS ‘ Structure/Phrases ‘ Cultures
1.1 Grammar: Products and Perspectives:
12 ~FfoTIT<, FoTkD WNAR—=F, A K7 > 7 JR
' (Review) XA SUICAT— R, TV A,
A
21 Vocabulary: P sBa,

22 | BUGHRIT, SAR—b, TA v | FINT=AXF =y, N
ay | TESYNT, BEEE 7| T
' M A FSGRTG—ZF = v

WA RT Y Practices and Perspectives:

JR/XA ., SUICAT — ROfE,
PR B COmEE, BRIV
(INBRATFT)

I 72

SETTING THE STAGE
15 minutes

Activities:

A. Focus students’ attention and spark interest: H AFRITIZA[ &2 Rg> TITE W TI
(10 minutes)

In order to establish the purpose of the travel unit and promote higher-order thinking, the
teacher points at a map of Japan and poses the question, H K CBI kT4 3 HKE, &
NI % FF > TITE 72T 7>, The teacher then does a “show and tell” by showing
10 cultural products:

INAR—=F, JRXA, SUICAI— R, TV A, "IRT—XF w7,
PEHEESE S v NUHTF AL RT v
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The cultural products are placed on a large table. One or two volunteers must come up and
— with input from the rest of the class — arrange the items in the order that they think is
the most to the least essential to bring to Japan. Kinesthetic learners enjoy being able to
touch and physically arrange the cultural products as they try to speculate what certain
items are (e.g., SUICA 7 — ) and generate a discussion on what is the most important
to bring. After the class has decided the order of items they would bring and explained
why, the teacher then shares her choices on the order of items that she would bring and
how useful/not useful certain products might be (e.g., bring your own paper tissues since
some public restrooms have no paper towels). Students learn more about how cultural
products (e.g., JR”~A) are used, advantages of using them (e.g., SUICA — | allows

a rider to pass easily through the turnstile) and how some cultural practices may be
different from their own (e.g., less common to wear sunglasses in Japan). The real-world
task helps to spark students’ interest in traveling to Japan, as well as get them to start
thinking about the upcoming unit.

Formative Assessment

The teacher sits in on each group for a few minutes and monitors students’
participation in Japanese.

Stage Two | TS | Structure/Phrases/Volcabulary | Cultures

= 1.2 Grammar: Products:

E | ~TERIC Geview) BEVYOEN

E 99 ~IZLoT Practices:

S ' Vocabulary: Y % 7 £ 0 OZE 0 Tl
- - ESYN 2B e

2 2| %N | mae e, Ak, B o RO RIEER LT

& 3.2 AT, Bl (232 TCT2) | ITORE

E " 47 . HEEEME, BEFE, fBER. 8§

~E ' %, UZE, FIA, KA, R

[y

=

o

&)

Activities:
B. HITIXEFE T D> (5 minutes)

The teacher asks the questions below so that students can build their vocabulary and share

» «

travel experiences. Learners can respond to the “yes/no,” “either-or” and other questions
that only require succinct answers.

1. FATIZAS & TI D
2. EWIRITZ LIZZ ENRH D 90 ETRITLE L7d,
3. WAMNIRIT A LI &R H D 90 ETARITLE L7,
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4. O AT LE L2,

5. —ANJRC LD HIERITT LD, #EEIRITLE L2,
6. EZERMUE LD,

7. EARPNCIAEV L0, ATV TT N, KEOFETTh,
8. CAMRFEVWTHAITLE LT,

C. efig . HAEKIMIT (25 minutes)

The following passage on Japan travel tips will be read. First, a glossary is passed out for
key terminology, which students might not be familiar with. For another prereading
activity, the teacher draws two circles on the board and labels each as (77> D44 fif)
[THRAT L3 0 or (2N D4 D) 1317 LIZ < V). Next, the teacher makes a
number of travel-related statements about the city or state that the students are living
in,suchas [ (2N OARFD XA Y DBHE D NRNOT, K—ATHNTY
ZaTY, 1 T (W4 OAZ@E T2 T9, |, with which the class
indicates agreement or disagreement by saying NV or WYX . The teacher
writes the statement into either the &7 L9 0 or ffRTT LT < W circle, depending
upon the class’s majority opinion. Along the way, the teacher points out new vocabulary
so that the class gets an opportunity to learn the new words in the context of a sentence.
Next, the students read the passage in order to grasp the gist and answer the questions
below. As they read, students will develop an awareness of cultural products, practices and
perspectives that may be different from their own.
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H AERRIIRAT

AARIIZETHITLROT W EEDLN TS, 1ZFEAEDFTIE. = ATHENTHLEREZED
HZ EF7ev, L, AV HE0NEDOTLW ) SARFERIFINETL, EEORERZL S M
DT, FATOFHENINI TR T WNWEF 2D, FMEANITE - T, AT Lo Witk & 9 E, 8l
FeHIZ Ko T, ED A, BROBDEHIRRICIEFEDZ RN LART L W # 2 TV D DN TS, BEF
WEFIGE, WEEORRILE THRITNLD, FATORMEZ T HH, Kz 20 il
B VDITFATORZ, BIEAKAL (12H290ZA0651H3ALBNET) | d—
NTroA—27 (A4H29HTANL5HHASHWNWET) B4 (8H 15 Haik—#HM<H
V) ORI L TR SAOBARADBFAITLIZY . BIHSIZIR->720 32D T, RITHESCE
HRETHIARE DY, Do VITE LW h, ZORITRET 2530 nWi2A 9, UFED
BB DMLV, BARNTFHFZRUICL, WEOZ{LEZRLDER E S, &
WIAE R, I L@ R, BIALEE, &R~ E WV IR AR,

FRATOITE NI FE o726, WXV T =TI IMENTIT EZ L9, IKIT&to Y 7—i%
HHEHFFEA D RN EORFIEH D0, RIS EDZ ERHEKD, "AY TR EFETH
BNIREDR R b DD, VT —TCT—HICRSTEANEF BEWVITRD T LRk D, FATITL
La, 9T mEERkO LY, BARZRITT S &, RaE, mERE. BB LT TH

W, ZNEDLTHRL TH20I2IE, SHBREOEINLER, H—I2, HEINEHREE
WHZ L, EBETEET AN, TRBPLENE I NEM-oTEBE 2V, —RIZJRO PR

AT, AATWDENCIZTHZ L2 R0, Bidfio [oZFh) (REEERE) 2k<
ELBREREABEND D, BHEFITRERE/FEEEEZL > TWIUXEND, LTENLD &I
[R5720, FBEMOTRE LIZWGEIE, IROKRERERICHD [HREVDOED] kit #
—~TZ 9,

Source; HAKRITEANE « H IR & #7301k, pp. 102-104.

Questions:

1. In general, Japan is said to be safe. What does the writer say that travelers still need
to be careful of?

2. What are some factors that make it easier for foreigners to travel in Japan?
Give two examples.

3. What might be a negative aspect about traveling to Japan in April?
What might be a positive aspect?

4. Point out some positive (F1]5) and negative aspects (/K i) of doing a group tour.
Would you prefer to travel in a group or independently?

5. What would you need to do if you wish to reserve a seat on the bullet train?
Homework Assignment: Preparations for Japan Trip

Using authentic Japanese websites (e.g., http://www.jreast.co.jp/suica/) and/or websites in
English, students will research how to get a passport, the JR”~ A, SUICA % — K, dollar/
yen currency exchange, etc. In addition, students will gather information on cars in the
U.S. and Japan to prepare for the next day’s class.

Please refer to Student Handout 1 (Day One, Homework Assignment) in the Appendix.
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Day Two (40 minutes)

Objectives: Cultural Appreciation and Awareness

o Students will have a deeper understanding of cultural practices and perspectives
for cars in the U.S. and be able to make comparisons with cultural practices and
perspectives for cars in Japan.

 Students will enhance their ability to scan through authentic travel pamphlets and
timetables, and extract necessary information to reserve a HT##% ticket.

Stage Two ‘ TS ‘ Structure/Phrases/Vocabulary ‘ Cultures
= 1.2 Vocabulary: Products:
2 oq | BHER. @EhE, Be EA | EM% R SV —
Z ' FAEIG S, RZIER, feEk. | o=
- . 2.2 | BHJE, B, B RE SR, Practices:
A ) s P
2 2 g1 | RO 7w EE GBS 152
A= KD
[@5) E 3.2
59 42
=4
&
=
Q
@)
Activities:

D. Fifi . AEDOZEEE (10 minutes)

The following passage on U.S. transportation vehicles will be read and discussed in order
to have students develop awareness of cultural practices and perspectives that may be
different from their own.

FE DR @B

TAVATIIABENELRRBFETHL, —a—ad— X0V 770 v RakzEORE T %
BRDNTIE, ARZEHEEN D 0 REL TRy, RIREiZ2ELZ R LHRERNHDHIHNT

HD, FTOWTVWOFIITENRIK LA, FFZiE2H,. 36EHV, BFEE, BV l4+~<
Wb D, BEIFAEFICHESICHERY TH D, TNSHWVEBER L TNDIDITENS, Y
SR, ER L LB EINTWD, TAYIOEEERKIL 7V — vt LT, P2 F
TIToTHEETHD, ERINWIZIEIT VDV AS S RRVA RN T VR ENRTELSSAHDLDT,
RO R4 720 L THIRSD, LrL, K02 EiED 0TIy, ZREFEITKE M
L, R AR EORELH D, AR EHEOLEENRREINLRETEA S,

Source: CP HAGEHE . HAGEIESL : Hit/e b vy 712 X 5 RKEMHE, pp. 86, 87.

85



A Curriculum Module for AP Japanese Language and Culture

1. The teacher hands out an O/X sign to each student and offers statements such as
those below:

A. O/X According to the article, public transportation is well developed
throughout the U.S.

B. O/X Since cars are so prevalent in the U.S., the highways have also become
well developed.

2. According to the article, what are twp negative results of so many cars on the road?
Answer in Japanese.

To review the previous day’s homework, the teacher asks questions about cars (e.g.,
compare percentage of cars owned in the U.S. and Japan). The teacher provides
information on the difficulties of owning and driving a car in Japan, including expensive
fees for driver’s education, requirement for new drivers to display a #/]:[»% sticker for a
year, the narrow roads and limited parking space.

E. ZEF%ES : I3 KZE ? (5 minutes)

To facilitate students’ ability to express their perspectives on the public transportation
system, the following list is provided. Students read the items and list the five features that
they think are the most important.

BHENZEN,

_ FERBINEZ D,

2 4FMMEND,

S 1~ i e AN

_ EHESAZROHREN,

_ U EEDLRWT, BV OLND,

_ —r AOESENEZ D,

Ty aT7 =0k, REONSALERND D,
BEERFSTNDING, BT,

WOThH, EIAATHITIT S,

© 0 N O O W N —

—
(@)

Source: Workbook/Laboratory Manual to Accompany Yookoso!, Chapter 3, p. 138.

FE. B ARDAIEZZEHERE(1): FrEd#R (15 minutes)

A map of Japan is displayed in front of the class. Teacher helps students identify the
location of Narita Airport — the initial place of arrival for most foreign travelers — as
well as other famous cities that students may be interested in visiting if they were to travel.
The teacher reviews some public transportation vocabulary (FR1TH%. Fritfi. EHL,
gL, NA [ fis. 7 = U —) by showing picture panels. The teacher names two cities
to travel between (e.g., Tokyo and Sapporo), and the class must state the various means

of transportation that they might be able to utilize to travel from city to city (e.g., %,

86



Instructional Strategies to Incorporate Culture

BAT/SA, 7 = U —). The Fi#fit — which students have already researched during
the second year of this Japanese program — are reviewed. The teacher hands out an O/X
sign to each student and offers statements such as those below:

o FEEERHID TEST-DIT— US>,
(O: It was introduced in the same year as the Tokyo Olympics.)

o FRRRUNIDOZEI, O, ZIEEEE ) =20 FATRHDH, ZOH
T—FBENDOITOND 72,

(X: D Z F~ is the fastest at close to 190 miles an hour)
o WEHFEHDORNSAZFF> TN D EFEHHO EZDOFICTHEND,

(X: Travelers who wish first-class seats must purchase a 2 U — > HL]JR’N A or
go to the Z» &V O 1, where they would show their regular JR”~X % and pay an
extra fee.)

Formative Assessment

Students’ listening proficiency and cultural knowledge are checked as they display
the “O” or “X” signs. As the teacher reveals the correct answers, she or he conducts
comprehension checks of travel vocabulary.

G. FEROKZIZK (10 minutes)

After receiving an overview of the various choices available when buying a #1#### ticket
(e, 7V —2H, BHE, FBER. EEULE. FEYIR), the class is given a semi-
authentic #7#§# timetable and price list from the book H' « Lk D 7= & DD H
AGE. In a scanning task exercise, students must be able to decipher the timetable quickly
in order to answer the questions that are provided.

Source: 1+ Lk O 728 O FED A AFE, pp. 20, 21.

Day Three (40 minutes)

Objectives: Cultural Appreciation and Awareness

o Through simulated conversation, students will be able to make #### and
AT 7\ A reservations.

« Students will be able to describe cultural products, practices and perspectives for
public transportation: U A3 2 /3 Z and &1T/ VA,
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Stage Three ‘ TS ‘ Structure/Phrases/Vocabulary ‘ Cultures
1.1 Vocabulary: Products:

3 Lo | BHSCEIEE, REMENAL VLY | U AVINAL RITSA
g ' SINAL BAT/3A Practices:
2 & |8 TR, S AOGEE T
& 2 2.2 +5
Q_‘ o—
a E
5 S
=
-
Qo

Activities:

H. BAOALAZFB-MEI (2): VAT NRRE TIT/X3 A (30 minutes)

a.

To introduce another type of Japan’s public transportation used for travel, the
teacher explains two types of K FEEfE/N A U AT /3R and KAT/3 K. To
scaffold the activity, the teacher reviews Japan’s geography by posting a map of
Japan with blank spaces. Next, city names that are written on cards are shown one
at a time. After all the cities are identified, the class reads the short passage below:

REBE SR, BAT/SA

FIEEE N IR N DD 08 E TH R, £, BRB/WANABH D L, D DHEE O

Wy FRICERAT A AFIARDE®m, 72 20, B0, H. e, 7R, IR, S, &
72 &0 KR DX, a1, B, BIREREMTT S, mREOHNICHD, ®KIT
NI TRINRE, FFARICARADOIFZR LEH - TWDHDO T, £ 2IZENTH HEKIICERS
T DDAITRETTRLEL D,
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Source: H AFRATHIF « HIX & #1J7 4L, p. 105.

b. The teacher shares her experiences and impressions of riding long-distance buses

in Japan. Next, the class is told to imagine that they have just arrived at Narita
Airport and are thinking about utilizing the U 227273 X to get to Tokyo. A
semiauthentic bus pamphlet is passed out for a scanning task. Given a set of
questions to answer (i.e., il FH 227> B BRI E TOUIFFHINS B2y, U A
D UNADBTRIER D DOIAHE H 7>, ), students must be able to scan through
the pamphlet in order to extract necessary information. (' « kD72 6 DEFE
D HAGE, pp. 16, 17)

After the interpretive exercises, students brainstorm on the pros and cons (e.g.,
price, comfort level, travel time, luggage space) of traveling by a long-distance
bus in Japan. As an in-class task, students are given a choice of drawing a Venn
Diagram to 1) map the pros and cons of traveling by & FEfff /S X versus
FTErAR or 2) compare the similarities/differences between Japan's = FEEff /3

A and long-distance buses in the U.S. (e.g., Greyhound bus). Using the Venn
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Diagram, students do a two-minute oral presentation in which they describe
three similarities and differences between two modes of transportation and state a
preference.

L FrEdR & AT X2 DYIE 2 P % 3 5 (10 minutes)

The class does a short listening comprehension exercise involving a traveler buying a #T
N .
i ticket.

Source: Yookoso! Continuing with Contemporary Japanese, Chapter 1, pp. 66—68.

Students are next given cue cards to be a traveler, which they use to do a simulated chat.
The teacher reads the reservation clerk’s dialogue at natural speed, to which students must

be able

to respond appropriately.

T

T

A

A

THAR :

THAR :

THAR :

(You want to reserve a ticket from Shinjuku to Hiroshima on June 28)
Mo 4 TT D |
(Respond)

(6 H28H, HENLIAETE~ERTHIY HORE O T, BARL BEFRE S
ZBBOLET,

(Respond)

[Cld, KES 4 ALURNIZ, FEARE 2 =0, KEBRITEAETYS 2 B8
DFE, PRESITI36 8TT, BRODOEIZ, “TZOTFHEFTEZB- Lo
THRFEVW, 4 HURNIZBRDIZRBRWE, BRIy e ricsnEzdocl
HEE TS,

(Respond)

Source: H ASRITHNE © AR & #7301k, pp. 102-104.

Day Four (40 minutes)

Objectives: Cultural Appreciation and Awareness

Students will be able to identify cultural products of public transportation: &
and # N 8%, including 7 > > 27 U —, BHNDORE, HAIZR, et

Students will broaden their views as they learn to connect cultural practices
on trains (e.g., G C7 ¥ A M5, {2 %2 Hilr) to Japanese cultural
perspectives (e.g., need for personal space).
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Stage Three ‘ TS ‘Structure/Phrases/Vocabulary \Cultures

1.1 Grammar: Products and
@ 12 ~FF Perspectives:
O ' .y = o | BNDIRE ., HARTETR, 3
~7N 7 ~77 ~|Z . N N
E » 13 b\ﬁf;%\bm BN RS0 ST o, e —2, S
g N—=— R
25 = 21 Vocabulary: Practi d
S 2 |az |#E RE 7ovaro—, i, |Prctcesand
2R FEEAUL, Rk~ —7, 3 N .
2 g |a1 | PREE RS BRIV i ors, oh
= 42 ) 0N, TERERAD ZT
= - 5, WHOHTRAS - &
VAN

Activities:
J. BARDRAILAZEHES (3) 1 BHE L HI TS (15 minutes)

For the following reading passages on Japanese trains, the teacher employs an “Active Note
Taking” scaffolding strategy. On the left side, students jot notes on their reading; on the
right side, they list all cultural products (e.g., B D JR45) and practices (e.g., FEH. TV
121e Y 3 %) they see. Next, they answer the questions below.

#1 EHOH

FITEHRBER T4 0 <HWNT THERIZE>TWES, T4 05 TANET vy a—
TU—IZRY)ET0 TRFEEHOERIIRD T2, BENEE A, 72 EITHIERTRED AN
B DRFIZEND 2L bV ET0, IV TWIE oo F EFHREIRE TRET,

HOBEMNIZHE THLHNTT, VR D Z LTV ARHHZHA THIARLT L —T <
THEELZHNTWAADRNET, FAIEWTWEDSEZ R0 EONDEEEZREZY . L
DONDOHEEDZNTZY LTWET, BHRILEZAZBH > T THEND R D RDES
2w OWLOETEHOZLEZR L2 LN HRET, IRV OEHRIFA4FETTNOHED
ZHFEHA, ENEFHLD LIZERNTT,

MO HIFEREEILLH O TRETY, THUHEIZDLRVWEIICRATH MDD L%
Do TV BDOADFEARLNANARANBZR L DN L THHELATT,

#2 H&E

FLUIREBEBORENHE T, PIOFRELEFAEALNVET, L<HFELEZY., Eo/- LT
WET, ZWTWEBEEZRATHNET, AARZFOHOKEDY OFRFEZHELATHND LI T
T, TN TETLESTWAALWET, HFZHATHDIABNET, FIOELIIOEL A
WHAE L TWET, RYBOETIERWE I ICEWET, THREDOREIZILTD ADAYDEHE
LTWbEEWET, ABOFTH SRR SELRPATTHET, KEORE~ L IID LEL
D F9,

Source: HAGE(EIL : Hilt7p b ¥y 71T X 2 REBHEE, pp. 12-14.
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Class Discussion (small groups):

1. What is the writer’s occupation or vocation in the first essay? How can you tell?

2. What kind of things do the other passengers do during the morning train
commute? What does the writer enjoy doing? What do passengers on public
transportation in your city do to pass the time?

3. Does the writer of the second essay seem to prefer the passengers on the morning
train commute or the last train commute? What is the reason?

4. Brainstorm some similarities/differences between Japanese and U.S. public
transportation.

5. What is your opinion or feelings about U.S. trains or subways? Japanese electric
trains or subways?

In addition to the reading passages, the teacher explains other common and socially
acceptable behavioral patterns on Japanese public transportation, such as adults reading
12 H], text messaging on #5747 B ari. Students become aware of patterns of interaction
that may be different from their immediate environment and discuss cultural perspectives
(e.g., attitudes about personal space) that inform such practices.

K. BE|ZFE D RFOEE (10 minutes)

In a cooperative learning activity, students read strips of paper that contain instructions
on how to ride an electric train. Students make use of their cultural knowledge of Japanese
trains to put the strips in the right order.

Please refer to Student Handout 2 (Day Four, Activity K) in the Appendix.

L. #Z§%~ —7 (10 minutes)

The teacher introduces three grammar structures that express differing degrees of
certainty: ~7% LAV 720, ~725 9 and ~ITH 3 RW). Next, the teacher

posts various £k~ —7 on the blackboard, which students must try to match with

a Japanese description. Students make their guesses using ~7>% L1722V, ~725
9. or ~ITH ARV — depending upon the degree of certainty they feel. After the
class has matched each £k~ — 7 with its meaning, students will draw the symbol
next to its meaning — a good activity for spatial learners who like to draw. The class will
discuss symbols that are similar to those found in the U.S. (e.g., 18 # T.5¥H) and those
that are more uniquely Japanese (e.g., B H AT Y H V).

Please refer to Student Handout 3 (Day Four, Activity L) in the Appendix.
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M. ¥ )V/3—3— b (5 minutes)

Expanding on the 157~ — 7 activity, the teacher points out the */L./3— I — |
symbol and explains how it is displayed to indicate priority seating for the elderly and
disabled on Japanese buses and trains. As a listening exercise, the class listens to a
recorded conversation about the origin of the > /L/3—3— |,

L. [2nR—=] LWSFER, EARERICHEDNLTOET D,
2. [2R—] LS FELZND TE - 72D T,
3. BEOESLNN [P "—— ] EFERTOBEHRIIT T,
Source: LAk D J) % >1F DUEfFEA 72— ¢ L, Chapter 4, p. 39, no. 4.
Formative Assessment

To assess students’ listening proficiency, the teacher will randomly choose students to
answer the above questions. In addition, the teacher will spontaneously ask questions that
were not provided beforehand, such as “What do you think is the social status/relationship
between the male and female speakers?”

Homework Assignment: Research Types of Lodging

To prepare for the next day’s topic, the teacher will randomly assign students to research
one of the following types of lodging: A. 'Y % AR 7 /L B. — A K A7 /b; C. Jichl
or D. &fi5. Using the Internet, students will find the answers to the questions below and
write a summary in Japanese.

« Give a brief explanation of this type of lodging. What is the approximate price
range per room?

» Describe some of its features in terms of room types, toilet, bath and types of
meals (if any).

« What kind of travelers do you think would be attracted to this type of lodging?

Day Five (40 minutes)

Objectives: Cultural Appreciation and Awareness

« Students will have a basic understanding of the various types of lodging (e.g., == —
ARAT IV, BVRART IV, JikflE, KAE) available in Japan and summarize
them in an oral presentation.

 Students will demonstrate understanding of how different travelers’ needs may be
met by various types of lodging (e.g., = — AR AT /L, Jikfl, EAH).

92



Instructional Strategies to Incorporate Culture

Stage Three | TS | Structure/Phrases/Vocabulary | Cultures
11 Grammar: Products and
13 ~Z LIZT D, Z LI D (review) | Perspectives:
® | Vocabulary: BREE, A, EVRART
SN — — 1 — AR AT )L
21 B LY RARTA, a—AkzF | T ARRT)
2.2 b, BRfE, RfE. BT 5, 295, Practices and
47 i, — =%, B#D Perspectives:

TEIRERD S

GUIDED PRACTICE
40 minutes

Activities:

N. [UFH : EN&EBRA—LABEHHE (10 minutes)

Regular exposure to print and nonprint materials that are usually intended for native
Japanese speakers is essential for AP students. Students will listen to selected excerpts

of TILITHR : HN&EA— A HEKE], whichisa CD compilation of authentic
announcements that are broadcast both inside the train and on the platform of the
Yamanote Train Line. Even if they are unable to understand all of the prerecorded
announcements that are usually intended for the Japanese community, learners will
develop strategies for understanding the gist of what they listen to and identify key words
(e.g., #% i) within unfamiliar content. The class also examines how respect for customers
is manifested in the usage of 4435 in announcements.

Please refer to Student Handout 4 (Day Five, Activity N in the Appendix)
O. BHDFEZE (10 minutes)

After students have all turned in their lodging summary homework, the teacher divides up
the class into the four categories that they researched:

A E‘V*Xﬁ?ﬂ/; B. . — AR A7 )L C. JiffiE; D. .

On a large piece of butcher paper, students work with their small groups to jot down the
characteristics of the type of lodging they researched. After five minutes, each group must
make a presentation to the class.

P. 5% ® D (10 minutes)

The teacher briefly reviews the previously introduced grammar structures ~Z & (279"
%, 2 &Pk D, Next, the Think Pair Share (TPS) cooperative learning strategy is
used to have students brainstorm important criteria to consider when choosing a place
to stay during travel. Students first jot down their thoughts alone for 30 seconds before
sharing their views with their partner. After each pair has come to some agreement on

93



A Curriculum Module for AP Japanese Language and Culture

important criteria to consider (e.g., price, proximity to station), the teacher passes out
a copy of semiauthentic lodging advertisements. Students scan the advertisements and
decide on a place to stay.

I2/3-% B&T rym—mstrcm 4 LR
g?é”ﬁkﬁ tﬁ:ﬂ:_gﬂ 54 T LT TEICHEE
BEL RO RS s LRy
K3 bY=BIAZN0utt2RN) | oRENS. u::
TIEUT BIAMNN - ) IR0
O .. i L BRIG 2T,
~— . Ea—2A- *z-nv BN ZO

FEi6 REBHXTERT ALY

TS X - MLEESAAINRMA S
TEL 075-881-9026(1%
s

MEERE Y MIC2A 1 D2 vsMNel MUERTE

. TEL (4757618135 |'.‘nm"5 ®

FRRARDR:- L IW
Mprl 2 GIENRY S

1 343'31500%4‘

CLETR L 3t FL L0 GF
Eﬂﬂ“ Gﬁ%l-—?&‘c‘

BEY XX, B, R

| JEd L ol BRSMiL,
BOEAWHEEN, /SR, M L TV,
WER 7o >, 8,000~ (B ¥iA)

1 A/4,500~ (B43A)
€732 wanry ROTE]

TEL 075-256-2681&3 FAX c75-zso-|m

F603 MWLM LN 1/ BTN A
(H%WTII-\ 4

Source: Yookoso! Continuing with Contemporary Japanese, Chapter 1, p. 22.

RAZHA R san

-ﬁ_.f

wd?%W?

-ou a1 -c'ua ﬁ-

Formative Assessment

After the discussion time, students are randomly chosen to share which specific lodging
that they decided to stay at using ~lZ{H % 5 Z & 1Z L £ L 7z. Students must be able to
justify the reasons for making that choice.

Q. FDEAEZBEID ? (10 minutes)

Next, the teacher will present the following prospective “travelers” in Japan. To enhance
interpersonal learning, students will work in groups to read the profiles and discuss the
best lodging for each traveler.

Traveler A:

Va—v 7Ty (B 255 BIALBITHERITTRDS,
HARDOY) 2] THARER L THTZV,

Traveler B:

NEU w7 e g A2 (B 18) KRFEFTHARBEZHKZLTWD, ; 5%
DT, —15, O0O0HMLUTZAHL, ; Xy R&ITLbv7 77— Dk
HCIHENDFTANO,
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Traveler C:

P RT 37— (&t 53mk) AARITRDOITIHEIE T ; FEEE2ME,

Day Six (40 minutes)

Objectives: Cultural Appreciation and Awareness

« Through simulated conversation tasks, students will be able to make reservations
for lodging.

« Students will master stock phrases for returning a telephone call and sustain a
conversation, which involves giving/receiving culturally appropriate advice on a
travel-related predicament.

Stage Three | TS | Structure/Phrases/Vocabulary | Cultures

1.1 Grammar: Products and

- 13 DO+ S+ E 5 TThH, L Perspectives:

E ' LW ET B, R

S 3 21 Vocabulary: Practices and

;5 = 2.2 HagE, BHrE, RR Perspectives:

8 = BLEEZR->Tmd, RER

a S NS

N

=

)

&)

Activities:

R. 18 DF#J% 3 5 (10 minutes)

In a simulated chat exercise, the class will practice in pairs with one student reading the
part of the reservation clerk and the other playing the traveler. Next, the teacher will
randomly choose students to carry out this task. The teacher reads the reservation clerk’s
dialogue at a natural speed, and students must respond appropriately.
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A4E : (State that you want to make reservations for a room)
BON: TWOTLEID, |

/EfE . (Respond by giving the dates and number of people)
FEON: NI, 12/ TE A7 00 O TR HkES, |
A4 . (Respond)

TEON: T, BARTE BEFEFZ BBV LE T, |
A4 . (Respond)

TEON : THRIEIMEZABEZICRY 30, )

A4 . (Respond)

HON: HLZEVELE, |

A4 . (Respond)

Source: H AJRITHAE : HIR & HiJ7 AL, p. 110.

S. Matching Exercise (5 minutes)

The teacher introduces and explains the grammar structure for making suggestions &Jj5r]
DIZJE+ B+ D373 T D . Next, the teacher makes several comments or questions
that are taken from Yookoso, which the class must match with the most appropriate
suggestion. To check students’ understanding, the teacher randomly chooses their names
to see if they can appropriately match the left and right sentences.

Matching:

1. ST ~NFEIITEET a.  HroXRAEDLESTTN

2. ZOBEFRZPBIRNATE A b. BEHEEZOWVWTARELE S T,

3. broLBENTTA, c. T—RERNEDLEHTTD

4. FERTIZE ZA T 272 B 0N T M, d  HART v 72/l THIELED T,

5. I8N DLT o LHNTNET, e. fUNEREBHED TTD,

6. T, WKL Z D T, £ HRATLIZD E D T,

7. BRIPPTEELRL g  FREINDEFA, HOBEDLY SAIZ
W26 &9 T,

8. KM, 77 ANRHY THA, h. HEFFoTWo7b N E-BWET,

Source: Yookoso! Continuing with Contemporary Japanese, Chapter 1, p. 20.
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T. Travel Advice (25 minutes)

After determining that students are ready to try producing the new grammar structure
(@D + B+ £ 9 T3 )»), the teacher presents the class with hypothetical
travel-related predicaments (see below), pairing up students to randomly be “Student A”
or “Student B” Together, learners must practice a telephone conversation that starts with
leaving a message on an answering machine and asking for advice once the telephone call
has been returned.

Student A’ travel-related predicament

1.

Student A’s mother is going on a business trip for three days. Student A does not
know how to cook.

Student A wants to sightsee in Tokyo and Sapporo but heard the bullet train fare is
too expensive.

Student A is planning to go to a hot spring this weekend with friends. However,
Student A is embarrassed about being naked in public.

Student B’s travel-related predicament

Student B won a trip to France but is scared to ride on a plane.

Student B’s Japanese pen pal is visiting the city. Student B has no idea where to
take him sightseeing.

Student B is a company worker and will be going on a business trip to Sapporo.
Student B doesn’t know what kind of souvenir to bring back for his or her family
and coworkers.

During the paired discussion, the teacher walks around the room and monitors students
to make sure that they are 1) speaking primarily in the target language; 2) expressing
concern or sympathy for their partners’ predicaments; and 3) giving culturally appropriate
advice for the predicament using 72/ + & + & 9 T )~

Formative Assessment

BT E R

After giving ample time for the pairs of students to think of appropriate suggestions

for the travel-related questions, the teacher then gauges their abilities to carry out an
interpersonal task within a short time limit. The teacher will take on the role of the caller
— starting with leaving a message on the answering machine. Using the travel-related
predicaments that the students just practiced, the teacher says prompts such as [ 23 |
USRS D Z LIZes7c AT & | or TTH, RFEOREICEALREB T
EZH S TSRO OPEAEAST Y EH A, BLEOBEIDEZHZTT
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S\, | . Using name index cards, the teacher randomly calls on students to respond to
each prompt within 20 seconds. Students benefit from hearing classmates’ responses, as
well as the teacher’s feedback.

Day Seven (40 minutes) — Language Lab

Stage Four | TS | Structure/Phrases/Vocabulary | Cultures
11 (review all) (review all)
= 1.3
Z
=0 & |21
ZE5 2 |22
Hey o 4.2
A
Z
=]
Language Lab:

Computer lab time for AP preparation is allocated once every week. As independent
practice and evaluation by rigorous AP standards are a must, the following are two
language-lab-based holistic performance tasks that are patterned on the sample prompts
published in the College Board’s AP Japanese Language and Culture Course Description.
Language lab sessions are integral to the AP curriculum because it familiarizes students
with the computer-based testing format, consisting of reading text on the screen, listening
through headphones, typing in the target language and speaking into a microphone — all
within a limited time.
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TASK 1: Multiple Choice (Reading)

This activity format is designed to prepare for the reading portion of the AP Exam format.
(AP Japanese Language and Culture Course Description, p. 18)

Directions: You will read several selections in Japanese. The English selection is
accompanied by a number of questions in English. For each question, choose the response
that is best according to the selection.

ZHEIA =%y FOEIRRTT,

Message #1
B TFIW ! E¥284) KE

A HIE, MO THRAICATE 9, fELREN L L AT FIEXLHBOBED 2 H A T ZE
Wy,

Message #2

Re: #ZCF&W! (LF-7)

B B FERAMT ATIFRITAAD—FBHTT, HLERAITELDEEALN - AL L
TN BRI TR | REDNWWHIE T, &Lz 3 X,

Message #3
Re: HATCFEW!  (fikA)

WROBLET, BYRBEIDTT, £z, BFEROFESL AL LW T, fRHR VLN T
T FMTEBBIZAT 726, T H- TWET,

Message #4
Re: #HzTFaW! (HETZ77H2oA)
FEORIAT- T2 THILAR] OBIFLE>THENWNT, B > "< HMT7-oT! T

b, BELAEOFENIE THIRAET L~ BHZ BT CRAZELIICE, 8 —FOBEN
BEID, PHIOFES, BLATR~ (70 7)

Message #5
Re: HATF&W! (8.8)

MUAIRETE ] TIE, BP0 OHMOFEELAML TWET, A AR, B AR <Hi
KEYDOFETY, BIPFERELHELOEETY, TOBULELHFD FEU,

Message #6
Re: #HZTFEW! (Z9572A)

S OUT 2B 21T N2 — BRE D — FAEFR] ! —H, 50 0 [ TH/ SRRV HUEI
B &, NAICTEBERD &L 2 2 0HEZNE, DFTNEDET 2 & S IXThRBELE L,

Message #7  (GL#BA)

Re: 2 TR &EW!

FEMIHE L 72T\ 00 s . —H TREIZR LR, BICEZZ2 R D MRDTIE D 3
X, HOROBEID 2 OIFREIL, RS E e X,

Source: Btfif & (X U6 5D & 727z~ p. 16-17.
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Questions:

1.

2.

3.

Which message is from someone giving a recommendation for a Kyoto souvenir?

(A) Message #2
(B) Message #3
(C) Message #5
(D) Message #6

Which of the public transportation modes has not been recommended by any of
the respondents?

(A) electric train
(B) city bus

(C) overnight bus
(D) bullet train

Why does the writer of Message #7 say “you should make your plans beforehand”?

(A) because Kyoto is spacious

(B) because Kyoto has many famous places
(C) because Kyoto is crowded

(D) because Kyoto's weather is unpredictable

TASK 2: Compare-and-Contrast Article (Writing)

The teacher asks student to write the following compare-and-contrast article.

Directions: You are writing an article for the student newspaper of your sister school in
Japan. Write an article in which you compare and contrast riding in a car and riding public
transportation (e.g., electric train, bus, bullet train) in Japan. Based on your personal
experience, describe at least THREE aspects of each and highlight the similarities and
differences between riding in a car and riding on public transportation in Japan. Also,
state your preference and give reasons for it. Your article should be 300 to 400 characters
or longer. Use kanji wherever kanji from the AP Japanese kanji list is appropriate. Use the
desu/masu or da (plain) style, but use one style consistently.
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Day Eight (40 minutes)

Summative Assessment Task:

o Students will make a two-minute oral presentation of their proposed travel
itinerary to go from Narita Airport to Tokyo Station (Presentational Mode). The
task requires students to compare different modes of transportation — such as the
Narita express train, limousine bus, etc. — travel fare and travel time (Interpretive
Mode), and go to a Japanese hotel’s website to check for room availability and be
able to make a reservation (Interpersonal Mode).

Stage Five | TS | Structure/ Phrases | Cultures
Y 1.2 Grammar: Products:
- B 13 (review all grammar) i<
9 E] 9_3 01 Vocabulary: Practices:
g % é 2'2 (review all vocabulary) AT A 2
— )
- 2
SR, < 5.1
A <
<« 52
Activities:

U. Planning a R.Z2H&1T (Part One)

Imagining that their class is going on a short trip to Japan, students must come up
with a proposed itinerary within a certain fixed budget. Pointing at a map of Japan, the
teacher helps students identify Narita Airport — the initial place of arrival for most
foreign travelers. For the first requirement, students must compare different modes of
transportation (e.g., Narita express train, bus) that are available from Narita Airport to
Tokyo Station and choose one, factoring in the price, travel time (by checking the timetable),
convenience, comfort, etc. For the second requirement, students must complete a worksheet
by going to an authentic Japanese hotel’s website (http://www.ryumeikan.co.jp/yaesu.html)
to check for room availability (staying within the budget restrictions), compare rooms (e.g.,
Western- or Japanese-style room; single or double) and make a choice based on preference.
After comparing and discussing prices and travel alternatives, each student must make a two-
minute oral presentation of his or her proposed travel itinerary.

Please refer to Student Handout 5 (Day Eight, Activity U) in the Appendix.
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Appendix

Student Handout 1 (Day One, Homework Assignment)

2 H

18

i

A F—=Fy FTHIT, ROERICEZTTIVY,

A. 2218 R

1.

7.

KE T N— > P HBWDNENRHIOELEZEFS>TWD EENE
T, HARTIHA/S—E FHWTT 2, L, ZODEIZKEWN
EZNbE, FORE I E B ET D,

C KRETHEWHEZEIE L TWD AR SAWETR, AARTIIHFELL

EHWEZEIR L TWD NI RnTd, ZOBEBITRATL X 97

L BRTEDPVWEEATWDEEZATIE, A7) TN 5T, H

ATIINWL S5TTA, (1 Hr>r=3. 7851V v kL)

. BRIEPVEEATND & ZATEARZIBEEAN —F L b T

WETD, B0 5T, MAmEm< T ARy EBNET ),

AAT—HL DR TOBOE, EARSEEE T2, BTy
5CTh MAE T AT & BV ET,

HARDESHTENWN TV D AREANT., AR EEZFH L Ci@as)
HZELTWET D,

HAITIZATS N, FICE AR @R 2RI A L £330,

B. /XAR— |

1.

LAt
WANAT 2T DTS AR — P BRETY, &2 TRARN— FOHGE
TR AR ETD, FELWEZICHEZ L TFEW
a. TAHT b. BE )5 c. ZEVE d. $R17

LEdW
. P ST BE AR ERA I TT AN,

1 6T OFERHINS 5T 1 6 EOFERHINS 5T
#75)0

C. V¥/8» L AN -8Z (JR)

1.

JRINAZRFS>TWAD E L JRBFED GETY, JRNAIE 2 52 HH T 3

S £,
HEDJR/NA

AMORSA . BRIOIRSA

C BEEAOEHEORADIRNATN 5 TT I
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JRANZIIARABE LIIT ADT=DITHHDOT, AATE S Z &%
HkFEHFA, L, HRENVIRNAZEHSIFL, P TEHXATL X
9 7,

D. SUICAHT—FK

.mumAJkuﬁwﬁgfiﬁo
A EDILTWA N — RO~ A2y M OB T,
. [SUICA] B1— RiX (ENDL FH2 5K 91870 F L,

a. PRkl 24 b.EEkl 34 c. k1 44d. R 1 54

. ISUICA] Z— RIFZFE VLS ax IpENERH D 5, 2T, &

WIS E ZE T

E. JRZSZDSUICAH — R

1.

E [
1.
2.

104

TR, AR E RO E LIS EBE L ET.,  Ebb0h—FZ%
H o2 RN Ty,

JR/S A SUICA1— K
. ZHME., BROTRNZBOLLET, EBH00— REESTZHFRNND
T
JR/S A SUICAT— K
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Student Handout 2 (Day Four, Activity K)
EHLZR D RO R

a. BROFB— 22T, FEEVNFVTWET, BOOFEY ZWVERT, MERNLHD O, X
HEMOHTFEW,

DIFTFEV,

b. BHN, R—ALICA>TRLEHE, A— AO) WZBIWTH DM DINIH RN K S K%

v/ N
c. $@¢®ﬁ# %%KTMTV%%@Tﬁo%ﬁwﬁﬁﬁm%bﬁwtﬁm%\ <~
~%f@tmfﬁ

d. HEWIZEIFF LS R TE £,

e. B -T2b, &*LD 2D E7,

f.E£9. UfFEHEVNEL XD,

ﬁﬁmﬂﬁbf\ﬁﬂ%wt% FPFHDOANLEY 50 HLEL X9,

TS A
h BH&ER0nbR0RHT, —BLWEIFEZENEL LS, EEOT)N, FED 5 CHREAEN
kET

i TATWAERICELL, AVOISYELIEESRNT, FIZAVEL L I,

V&

I EAIEY
LB, RO BB T X 2T, BAEEART, BeRs LA mLE S,

B

Source: H AETE #1, pp. 26, 27.
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Directions: Read the instructions and place them in appropriate order.

#1

#2

#3

#4

#5

#6

#7

#3

#9

#10
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Student Handout 3 (Day Four, Activity L)

Rk~ — 7
ZIEN U,t?b% F ?%k’) 32‘7" Kb .
BRI > THHIEHR ~— 7 OF5% 7T, #Y REWEE N XV, Zh
5, B~ — 7 OigERix 7230,

N Draw sign N Draw sign
W~ — 7 OE wsign |y | e e w sig
LxLALs .

W& ~—7 NATE
29 :;) & [Eat LL&QL")?‘:‘A%AL
AT AT R L

B x

EAG)0 & 0 FEE L
WolE) D929

— 581t F DAt O fER
L LATH &
AL, ShHER B D fE5#bH 0
WhHLETWL

—pfEl s H #i5 H R
IEED72EWN

EHAZH50HwY o

18 B =Y

P
T

SN —— |
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T~ —7
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Student Handout 4 (Day Five, Activity N)

RLEOTHAL LRV X CESEIZED

MLRHR - BN &R A — A B EGE
Cxro7vny
IRF S A XL FRO BB EZ W TWET, HIXEARIRE CEOMESE

H€D

W TWADMNERBBEL CTHEY B2 2 — DN IV,

Note: The text inside the table is the script for the audio portion of the LI F:#¢ CD.
During the listening comprehension exercise, students do NOT see the text. It is provided
here for reference purposes only.

CD: <# T v A L > 72 < SBERICEBF B EITENEND £, &R
WTTDHHEAWVRETE TR FTEU,

1. 5. KA 2y VAYAAN
a. BBHELIZESTUD b. m—AIZN. o> TV 5H

CD: WiZHfE. FriEstnixAfcd, PR, Bafk, s o 1 . /b
M2, IERR, HTESLONRR, B0 RO ER, A TR AR
BEH 2 TT,
2. A, KF A IZH RN,

A, BHIZESTWAD b. R — AN > TV A

CD:Z OFEBIZILFHRAIE Y B B HFEITE T, WITHIT~@EIT~BH O
IXAEMATYT, RERIEBRITIBRERZ T, BEHEICBEVWWELES, K
fHi < CIIEBEEFEOBREZZBYID TV, ENLUADEGF T~ —F—
RIZERED EmEEITBEZEL TEW, ZHAHhBBEWWE=L 9,

3. ZOEBHEIZIZINN—— IR 2h LIV,
a. 5 b. 721

4. BRSO L A ERE TR LT .
a. HiOw PECAYSRANA

CD:RIFTHE R, dn)ll~ i)l ~FH AR T, ZOERETM/IIEEY T,
B, HHEERR, MUHER, RERHIIRRE L T,

5. Inmb, KFSAE NH LI,
a BHICELHD b. BHENGED 5D
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Student Handout 5 (Day Eight, Activity U)

HAR~KITL &L 9 ! (Part One)

Task: You and your classmates in the AP Japanese class are going on a short trip to Japan
next month! Create an itinerary that starts with your arrival at Narita Airport on (include
specific day and date). Use the Internet or interview native speakers to find out the
information below and complete the answers.

1. RHZEENSHFIRETORIYEZ —SIRLTT SV, TORI MO
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INBA

I EEE 2E VT FIV, MHZEHENSHERETEDO B WY £
T,

a. ‘Y EE O (HHEE - FBER) - HWHERET: 4
b. &Y - EE (BHE - BER) HWRERE T 4y

HRTIEE LD HICEY - TT A, FEAEVTTEE,
RZTD B I HBA
AR V2 DR 7 VNEEEA R L0 SPTCIiE 5 TRETH
W AR T A D TR AT DOEBENTVE Lz, TThb. b
#ﬂﬁ PTTRLARTRERY A, £, AT A0V T YA MNMIAT
STHFaW
http://www.ryumeikan.co.jp/yaesu.html

Ll’) ES)

a ~A~HE~A~HOHEZTHLEL X9, ZHE=EHEIFHR 2T, &
=YY

BZEALTEIIV, 2L, —4, — AU I PEA— =TT !
ENeiEZ TR LE LDy, —ADEE

LEHsn

BATZEEOFEM Z X TT IV,

BT E 5T, ZOMEO R I I72 & B E T,
b. AR T VT AR DY B RN T 53 T,
c. IRTNVDITFNZIITNH D 90,
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WHREMZ L X9 ! (Part Two)

RATV IDNNA

Task: Now that your group has safely arrived at Tokyo's 7~ 7 /L J\EIMEES B, it is

time for you to plan what you will do in Tokyo! Although you will have two days to
freely explore Tokyo on your own, your teacher will only allow you to do so if you are
accompanied by a classmate. Choosing a partner who you work well with, create a
sightseeing itinerary of Tokyo. Compare each other’s proposed places to visit and discuss
the advantages/disadvantages of each. Remember that in planning your travel itinerary,
flexibility and compromise are key — just as in real life! After both of you have completed
your Tokyo sightseeing “experience,” create a PowerPoint slide show that showcases your
adventures to future young travelers of Japan. Make your presentation as appealing as
possible so that the audience will be persuaded to visit the same places that you did! Each
of the two days must begin and end at 7~ 7 /L J\ PN FEA fiF.

Your presentation must ...
« be more than three minutes and less than four minutes long
 use only bullet point notes on PPT slides as visual cues

« be informative, visually attractive, appealing and easily understandable to a novice
traveler

» Dbelogistically accurate and time efficient (i.e., choosing the shortest travel routes)

» demonstrate deep cultural knowledge of travel, transportation and Tokyo

Your PowerPoint presentation must include the following information:
«  Visits to at least four Tokyo districts

o Brief explanation of why you wanted to visit one of the Tokyo districts (only need
to explain one district)

o Detailed descriptions of famous sights/activities that you enjoyed in each district

« Explanation of the travel route taken (using the JR train/subway map) and the
station exits

o Amount of time spent in each district
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New Grammar Structure Requirements (2 points each):

o FFo TIT< . > Tk 5 (choice of one)

o« ~ME DN

o« ~TZDIT

e ~IZEHoT

e ~XIITEED

o ~H LNV, ~TEAH D ~ITHEDN2U (choice of one)
o ~Z LIZTAH, Z LTIk D (choice of one)

o ~IATZN

« (Question word) + BIEaA +EEA DO TR+ &

o HIFDTIE+ B+ E D TETN

To start planning your Tokyo itinerary, fill in the information below.

. fATTDHDORKTHEA L F—F v FTHRTFI,
RKERTH

2. ORIED—FAM LI WEEOHMX %2 Y28 A TF IV,
a. b. C. d.

3. ZOWNSOMXEZRATZEHBZENTIZIV, £LT, £ZITEALRE
DHPRD DN FNTLSIZE N,

4. THUCTED ET 0, S TROVBRZET S, HRDEIRELL, T H%E
FVTFEY,
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RWiciT72 L X 5 ! (Rubric)

Content (60 Points)

Criteria Exceeds Meets Standards Standards
Standards Standards Barely Met Not Met
Task All task All task Partial Minimal
Completion requirements requirements are | completion completion
fulfilled; provides | present; some of task of task
rich content, elaboration and requirements; requirements
elaboration and detail lacking
detail elaboration and
detail
20 points 20,19, 18 17,16, 15, 14, 13 12,11,10,9,8,7 6,543 2,1
New Grammar | Allnew grammar | Most new Some new Barely uses new
Requirements requirements grammar grammar grammar
present requirements requirements
present present
20 points 20,19, 18 17,16, 15, 14, 13 12,11,10,9,8,7 6,6,4,32,1
Grammatical Minimal or Sporadic errors Errors that Frequent errors
Accuracy no errors in in grammar sometimes that significantly
grammar and does not impede | interfere with interfere with
mechanics comprehensibility | comprehensibility | comprehensibility
10 points 10,9 8,7, 6 5,4, 3 2,1
Cultural Provides Provides Cultural Cultural
Information deep cultural good cultural information information
information information lacks detail missing or
with rich with some or may have almost entirely
detail; accurate detail; minimal inaccuracies; inaccurate
information inaccuracies several
inaccuracies
10 points 10,9 8,7,6 54,3 2,1
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Presentation (40 Points)

Criteria Exceeds Meets Standards Standards Not
Standards Standards Barely Met Met

Delivery Virtually no Occasional Sometimes relied | Barely or not at
hesitation in hesitations on note cards; all memorized;
delivery or or unnatural inconsistent constant
flow with rich flow; some rich flow or many hesitations;
vocabulary vocabulary hesitations weak vocabulary
usage; good eye
contact

10 points 10,9 8,7,6 54,3 2,1

Speaking Excellent voice Good voice A little difficult Barely audible;
projection and projection and to hear; little no change in
pronunciation,; pronunciation,; change in intonation
very natural good intonation intonation
intonation

10 points 10,9 8,7, 6 5,4, 3 2,1

PowerPoint Beautiful layout Nice layout Minimal design No design,;

Slides and design; and design; and information barely any
well organized; informative on slides information on
very informative slides

20 points 20, 19, 18 17,16, 15, 14, 13 12,11,10,9,8,7 6,6,4,32,1
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